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How	Can	We	Teach	About	the	Holocaust	to	Seven	to	Ten	Year	Olds?							By:	Ellie	Hersh						Introduction	
		
Determining	what	is	the	appropriate	age	to	teach	school	children	about	the	Holocaust,	or	to	be	taught	about	other	difficult	historical	events,	is	a	decision	that	has	been	debated	among	many.		Some	academics	believe	it	is	appropriate	to	start	teaching	the	topic	to	students	as	young	as	Kindergarten,	while	others	believe	that	it	is	more	appropriate	to	wait	until	students	are	in	high	school.		I	believe	that	there	are	lessons	that	can	be	taken	from	the	Holocaust—acceptance,	understanding	and	appreciating	differences,	and	helping	others—which	are	more	than	appropriate	to	start	teaching	in	a	Kindergarten	classroom.	However,	I	do	not	believe	that	teaching	the	details	of	the	Holocaust	is	appropriate.		On	the	other	hand,	I	believe	that	waiting	until	a	student	is	in	high	school	to	teach	such	an	important	and	thought-provoking	topic	is	detrimental	to	the	child,	their	development	and	their	learning.		By	understanding	what	a	child	is	capable	of	understanding	and	allowing	them	some	lead	in	the	curriculum,	students	are	capable	of	understanding	parts	of	the	Holocaust	and	can	learn	how	they	can	make	a	difference	in	this	world,	by	the	ages	of	seven	to	ten	(typically	second	to	fifth	grade).			Research	Perspectives	Samuel	Totten,	a	College	of	Education	professor	at	the	University	of	Arkansas,	wrote	an	article	entitled	Should	There	Be	Holocaust	Education	for	K-4	
Students?		The	Answer	Is	No.		Totten	believes	that	the	Holocaust	should	not	be	taught	until	high	school.		However,	in	this	paper,	he	discusses	an	important	point	on	what	many	educators	entitle	“Holocaust	Education”:	“Is	the	term	Holocaust	education	really	the	correct	term	to	apply	to	the	latter	components	[moral	dilemmas,	conscience,	and	personal	responsibility],	especially	if	the	history	of	the	Holocaust	is	not	taught	in	conjunction	with	such	goals?		Is	it	really	Holocaust	education?”	(Totten,	Samuel.).		These	ideas	are	not	necessarily	teaching	the	Holocaust,	as	these	components	can	be	talked	about	in	many	different	topics	of	study.		With	that	in	mind,	these	ideas,	moral	dilemmas,	conscience	and	personal	responsibility	can	be	taught	at	each	level	of	education,	just	in	an	appropriate	way	that	corresponds	with	the	abilities	of	the	student.		Titling	this	“Holocaust	education”	may	result	in	parents	or	school	personnel	arguing	the	students	are	too	young	because	they	do	not	realize	exactly	what	you	are	and	are	not	teaching,	so	it	should	not	be	called	Holocaust	education	when	Holocaust	information	is	not	taught.		By	teaching	about	moral	dilemma	and	personal	responsibility	at	this	young	age,	though,	we	will	prepare	them	to	become	caring	adults	and	ensure	they	will	be	ready	to	start	learning	more	when	they	are	ready.			 Rebecca	Dalton,	an	educator	who	attended	a	Midwest	Center	for	Holocaust	Education	cadre	meeting	in	2012,	questioned	the	teaching	of	Anne	Frank’s	story	in	the	schools.		The	thought	is	that	her	story	is	unique	amongst	those	of	individuals	who	lived	during	this	period.		She	cites	writing	by	Elaine	Culbertson	who	also	indicates	that	most	of	the	victims	were	not	in	hiding,	and	that	individuals	who	hid	the	victims	typically	did	so	for	money.	(Dalton,	Rebecca).		Unlike	Totten,	these	educators	believe	that	other	sources	should	be	used	to	educate	about	the	Holocaust,	not	that	the	topic	should	not	be	taught.		Although	I	agree	that	with	older	students	it	
		
is	a	good	idea	to	branch	out	from	this	diary,	for	students	aged	seven	to	ten,	talking	about	students	in	hiding	is	an	age-appropriate	story.	Although	it	is	detrimental	to	teach	about	terrible	acts	when	a	child	is	too	young,	waiting	until	they	are	in	high	school	is	just	as	detrimental	to	their	character	building.		A	study	by	Teaching	Tolerance	concludes	that	children	today	do	believe	we	should	not	exclude	based	on	race,	ethnicity,	or	gender,	but	that	when	it	comes	to	making	friends	they	“viewed	friendship	decisions	as	a	matter	of	personal	choice”	(Teaching	Tolerance	).		The	study	expressed	that	students	studied	felt	it	was	all	right	to	exclude	a	girl	from	a	club	solely	based	on	her	gender.		Although	children	felt	that	in	reality	it	is	not	appropriate	to	exclude	based	on	these	features,	in	practice	they	still	believe	it	is	acceptable.		This	study	surveyed	students	in	4th	grade	through	10th	grade.		Interestingly,	although	these	students	initially	said	that	we	should	not	exclude	others,	a	majority	of	the	students	believed	this	type	of	discrimination	was	okay.		By	not	teaching	explicitly	about	tolerance	and	the	nuances	of	tolerance	until	high	school	“our	task	of	facilitating	a	sense	of	justice	and	equality	in	our	next	generation	is	much	more	difficult,”	(Teaching	Tolerance).		The	motto	of	many	Holocaust	survivors	and	educators	is	“Never	again”,	yet	how	can	we	believe	and	teach	this	if	we	do	not	teach	children	how	to	think	and	question	when	they	feel	there	is	intolerance	for	others	until	they	are	in	high	school?		Genocide	still	happens	all	over	the	world,	and	is	happening	right	now	–	elementary/middle	school	students	are	aware	about	what	is	going	on	with	ISIS	and	Boko	Haram	right	now.	Developmental	Psychologists’	Perspectives	According	to	various	well-respected	psychologists	(Jean	Piaget,	Lawrence	Kohlberg,	and	Erik	Erikson),	the	age	group	of	seven	to	ten	year	olds	is	a	time	that	kids	can	understand	how	others	feel,	are	starting	to	really	make	their	own	friends,	and	care	what	others	think	about	them.		Therefore,	this	is	the	time	that	they	can	start	learning	about	the	Holocaust	or	other	difficult	subjects.		It	is	important	that	the	teacher	meets	the	students	at	the	point	where	they	are	at,	remembering	that	even	if	they	are	teaching	a	class	of	the	same	age	level,	their	students	could	all	be	at	a	different	place	in	terms	of	being	educated	on	the	Holocaust.		Jean	Piaget	is	a	well-known	psychologist	who	developed	a	theory	of	the	four	stages	of	cognitive	development.		The	first	stage	starts	at	birth	lasting	until	age	two.		This	stage	is	all	about	the	child	and	their	realization	that	they	are	different	than	the	objects	around	them.		As	the	child	gets	older,	they	grow	through	the	stages	and	gain	more	cognitive	functions	allowing	them	to	think	logically	about	abstract	topics	(Learning	And	Teaching).		Piaget’s	theory	is	important	to	how	and	when	to	teach	the	Holocaust	because	comprehending	a	child’s	cognitive	ability	will	help	a	teacher	understand	what	their	students	are	capable	of	learning.	According	to	Piaget’s	stages	of	Cognitive	Development,	ages	seven	to	ten	fall	within	the	concrete	operational	stage.		During	this	stage,	children	can	“think	logically	about	objects	and	events,”	which	can	be	interpreted	to	mean	their	brains	are	now	developed	enough	to	understand	what	occurred	during	the	Holocaust	and	
		
be	able	to	discuss	it	logically	in	a	classroom	environment	(Learning	And	Teaching).		Students	at	this	age	are	becoming	more	social	and	are	starting	to	choose	their	friends	rather	than	have	them	be	the	ones	their	parents	make	play	dates	for	them	with.		They	are	starting	to	read	and	analyze	simple	ideas	on	their	own.		They	are	aware	of	differences	between	their	peers	and	can	understand	the	feelings	associated	with	peer	relationships.		This	level	of	development	is	all-important	for	truly	learning	and	understanding	what	happened	during	the	Holocaust.		Being	able	to	have	the	cognitive	ability	to	understand	the	history	and	the	emotional	awareness	of	how	this	affected	others	is	necessary.				According	to	Piaget’s	theories,	a	student	who	is	younger	than	seven	is	in	the	pre-operational	stage	and	their	“thinking	is	still	geocentric	[and	they	have]	difficulty	taking	the	viewpoint	of	others,”	(Learning	And	Teaching.)		According	to	Piaget,	kids	this	age	are	not	yet	capable	of	understanding	how	someone	else	feels,	making	it	difficult	for	them	to	relate	to	the	people	who	experienced	the	Holocaust.		Students	older	than	10	(and	continuing	through	adulthood)	fall	within	the	formal	operational,	or	last,	stage	on	Piaget’s	developmental	levels.		These	students	“can	think	logically	about	abstract	propositions	and	test	hypotheses	systematically,”	(Learning	And	Teaching).			While	students	at	this	age	are	the	most	ready	to	hear	about	what	happened	throughout	the	Holocaust,	this	does	not	mean	we	should	wait	until	they	reach	the	formal	operational	stage	to	teach	anything	about	the	Holocaust	to	students.		As	with	most	topics	we	teach	our	students,	we	introduce	the	concepts	with	age	appropriate	lessons	and	build	upon	those	lessons	as	the	student	progresses	through	their	education.		The	same	concept	can	be	used	when	teaching	the	Holocaust;	we	should	not	wait	until	they	can	hear	everything	to	start	to	teach	the	topic.	Lawrence	Kohlberg	used	Jean	Piaget’s	study	on	development,	but	he	extended	and	continued	it	by	focusing	on	moral	development.		By	using	a	story	with	a		moral	dilemma,	he	asked	boys	ages	10-16	questions	to	determine	their	ideas	of	morality.		Although	hearing	the	answer	to	the	question	was	interesting	to	Kohlberg,	he	“mainly	(was)	interested	in….the	reasons	given	for	the	decision.		He	found	that	these	reasons	tended	to	change	as	the	children	got	older,”	(McLeod,	Saul).		Kohlberg	theorized	that	children	age	9	and	below	fall	in	the	pre-conventional	morality	stage.		These	people	are	starting	to	learn	that	“there	is	not	just	one	right	view…different	individuals	have	different	viewpoints,”	(McLeod,	Saul).		This	level	of	awareness	is	valuable	to	learning	about	the	Holocaust	because	it	recognizes	that	students	age	seven	to	ten	are	now	able	to	realize	that	others	can	have	a	different	view	on	a	topic.		When	learning	about	moral	issues	it	can	often	lead	to	debates	in	the	classroom.		According	to	the	research	Kohlberg	conducted,	it	can	be	argued	that	children	in	this	stage	are	now	ready	morally	to	participate	in	an	effective	debate	or	conversation	as	a	class.	In	1959,	Erik	Erikson	developed	his	theory	of	the	eight	stages	of	psychosocial	development.		Through	these	stages,	a	person	has	the	ability	to	either	pass	the	“psychosocial	crisis”	or	fail	it.		If	they	fail,	it	will	affect	the	rest	of	their	life	unless	
		
they	can	go	back	and	fix	it.		These	stages	involve	friends	or	family	and	the	relationships	the	person	has	with	them.			Children	aged	seven	to	ten	fall	within	the	stage	entitled	Industry	Vs.	Inferiority	phase.		The	basic	virtue	that	the	child	is	going	through	during	this	phase	is	the	virtue	of	competency.		This	phase	starts	when	children	are	in	school	at	age	five	and	continues	until	age	12.		During	this	stage	“the	child’s	peer	group	will	gain	greater	significance	and	will	become	a	major	source	of	the	child’s	self-esteem,”	(Simply	Psychology).		According	to	Teaching	Tolerance,	many	students	in	this	age	feel	it	is	acceptable	to	choose	friends	based	on	race	or	sex.		It	appears	that	by	not	teaching	about	tolerance	explicitly	through	a	lesson	such	as	teaching	about	the	Holocaust,	students	may	not	learn	how	to	have	acceptable	relationships	with	others.	Exploring	Other	Historical	Events	Another	way	to	consider	the	appropriate	age	to	introduce	a	lesson	on	the	Holocaust	is	to	look	at	research	on	teaching	difficult	topics	to	children.		There	is	unfortunately	a	rather	large	number	of	other	ways	that	humans	have	treated	other	humans	horrifically.		These	include,	but	are	not	limited	to	9/11,	Japanese	internment	camps,	the	use	of	the	atomic	bomb,	the	various	current	civil	wars	and	mass	killings,	other	genocides	including	the	Rwanda	Holocaust,	and	ISIS.		Students	aged	7-10	are	most	likely	aware	of	many	current	events,	either	from	seeing	it	on	television,	the	internet,	or	conversations	at	home.		Educators	for	Social	Responsibility	looked	at	this	issue	in	1990	and	developed	lesson	plan	outlines	for	dealing	with	controversial	issues,	which	may	come	up	in	the	classroom.		These	educators	recognize	that	difficult	and	controversial	issues	get	brought	up	in	the	classroom	and	have	ideas	for	successfully	handling	them.		David	Walbert,	an	educator	in	North	Carolina,	wrote	about	teaching	controversial	issues	as	it	relates	to	teaching	history	to	fourth	graders.		Using	the	example	of	slavery,	he	indicates	that	“…These	topics	make	many	students	–and	teachers-uncomfortable.		They	should	make	people	uncomfortable.”		He	adds	that	“Controversial	issues	are	also	key	to	teaching	critical	thinking,”.		Walbert	also	cites	literature	that	shows	that	teaching	students	about	controversial	issues	leads	to	them	becoming	adults	who	are	more	involved	in	the	welfare	of	society.	Although	according	to	research	and	theories	developed	by	well-known	child	development	psychologists,	children	aged	seven	to	ten	are	capable	of	learning	about	topics	that	may	be	difficult	to	understand,	including	the	Holocaust,	some	people	believe	that	they	shouldn’t.		They	believe	that	this	type	of	lesson	boarders	on	child	abuse,	as	it	exposes	students	to	topics	that	are	too	difficult.		When	I	interviewed	Dr.	Pangan,	a	College	of	Education	professor	at	Butler	University,	I	asked	her	if	she	believed	kids	age	seven	to	ten	were	able	to	learn	about	the	Holocaust.		She	stated,	“Oh	yes,	absolutely….The	more	kids	talk	about	difficult	subjects,	the	more	it	helps	them	think	critically	in	their	own	lives	and	helps	equip	them	how	to	handle	it,”	(Dr.	Pangan).			If	you	shun	a	kid	from	important	topics,	they	will	not	be	able	to	learn	from	the	lessons	it	teaches	you.		In	order	to	make	sure	everyone	is	comfortable	with	this	
		
unit	of	study	Dr.	Pangan	says,	“You	really	follow	the	children.		You	also	connect	really	deeply	with	the	parents	so	they	know	what	you’re	teaching	and	what	you’re	not	teaching,”	(Dr.	Pangan).		It	is	important	to	keep	an	open	line	of	communication	so	that	parents	understand	what	is	being	taught	at	school	and	feel	confident	helping	their	child	at	home.			In	order	to	get	the	perspective	of	a	parent,	I	interviewed	Nonie	Vonnegut-Gabovitch,	a	mother	of	college-age	students	and	an	active	member	of	the	Jewish	faith.		When	asked	if	children	aged	seven	to	ten	should	be	taught	about	the	Holocaust,	she	replied	“I	think	it	depends	on	what	about	the	Holocaust	you’re	teaching	them….as	long	as	you’re	teaching	concepts	about	the	Holocaust	that	are	developmentally	appropriate	for	their	age,	then	yes,”	(Vonnegut-Gabovitch).		When	asked	to	elaborate	on	what	she	believes	is	appropriate,	she	added,	“you	can	teach	how	big	a	problem	something	can	become	if	you	allow	prejudice	to	take	over…you’re	talking	about	just	the	basic	rights	of	everyone,”	(Vonnegut-Gabovitch).		This	is	important	to	remember,	because	sometimes	parents	or	other	faculty	members	do	not	realize	that	this	is	a	study	on	basic	human	rights.		Today,	basic	human	rights	are	taken	away	from	other	minorities—even	in	America—and	this	is	an	opening	to	discuss	this.		As	a	mother,	I	asked	her	when	her	children	learned	about	the	Holocaust,	which	occurred	in	elementary	school	and	she	agreed	it	was	an	appropriate	age	for	them	to	be	taught	these	topics.	Personal	Connections	Unfortunately,	in	today’s	world	bad	things	happen.		With	all	the	technology	around	us,	everyone	is	exposed	to	the	bad	news	almost	instantly.		As	an	example,	I	was	seven,	almost	eight,	when	the	attacks	of	9/11	happened.		I	was	in	the	same	age	group	I	am	addressing,	and	I	wanted	to	know	what	was	going	on.		When	a	horrific	event	happens,	children	are	curious.		I	was	eating	breakfast	before	school,	watching	
The	Today	Show	with	my	mother	and	brother	while	the	plane	crashing	into	the	second	World	Trade	Center	Building	was	shown	live.		Although	we	did	not	discuss	every	gruesome	detail	of	what	happened,	we	talked	about	what	we	saw.		My	mom	“did	talk	about	it	with	you	[my	sister	and	brother]	while	you	led	the	conversation.”	(Hersh)	Nonie	also	stated	that,	“I	answered	their	questions	rather	than	tell	them	more	than	what	they	asked.		As	parents	we	want	to	tell	kids	the	whole	story	when	A)	that’s	not	what	they	want	and	B)	they	are	not	equipped	to	handle	the	whole	story,”	(Vonnegut-Gabovitch).		When	you	let	the	child	lead	the	conversation,	you	are	able	to	let	their	curiosity	lead	and	therefore	make	sure	that	they	are	ready	for	the	content	you	will	give	them.		Although	this	is	harder	to	do	with	a	class,	it	is	still	possible	by	talking	with	kids	separately,	and	doing	small	group	work	with	differentiation	in	addition	to	the	whole	group	activities.		Some	argue	that	answering	questions	to	a	child	right	after	9/11	is	different	than	teaching	a	child	about	an	event	that	occurred	a	long	time	ago.		I	agree,	because	you	are	almost	required	to	talk	about	the	first	event,	but	if	you	talk	and	learn	about	the	Holocaust,	when	something	tragic	happens,	the	child	is	better	equipped	to	understand,	learn	from,	and	live	through	the	event.	
		
On	3/24/16,	I	interviewed	Abel	Flessner.		He	is	a	nine-year-old	third	grader.		Last	year,	his	teacher	Mrs.	Shackleford,	gave	them	an	assignment	to	create	an	independent	study.		She	encouraged	the	class	to	do	their	independent	study	on	an	animal,	but	Abel	had	a	different	idea—he	wanted	to	learn	about	the	Holocaust.		On	his	own,	Abel—a	non-Jew	who	did	not	know	anything	about	the	Holocaust—decided	to	break	away	from	what	his	friends	were	learning	about.		Earlier	in	the	school	year	they	had	a	class	project	and	unit	on	people	who	weren’t	treated	fairly,	and	he	was	introduced	to	Anne	Frank	when	they	visited	the	Indianapolis	Children’s	Museum’s	Power	of	Children	Exhibit.		He	used	this	as	a	springboard	to	learning	more	about	the	Holocaust	because	“I	just	wanted	to	know	what	happened	and	why	people	did	that	to	other	people…I	wanted	to	learn	why	Hitler	hated	so	many	people	and	why	he	treated	them	so	different	and	why	people	let	him,”	(Flessner).		Even	though	he	was	eight	years	old	when	this	assignment	was	given,	he	had	tough	questions	he	wanted	to	answers.		When	someone	says	they	think	students	this	age	are	too	young,	they	do	not	realize	that	some—like	Abel—are	already	curious	and	asking	the	questions	that	even	adults	cannot	answer!	While	he	did	end	up	switching	his	topic	to	tigers,	with	the	encouragement	of	Mrs.	Shackleford,	he	remains	interested	in	learning	more	about	the	Holocaust.		When	I	questioned	him	on	his	reasoning	to	switch	topics	part	way	through,	he	did	admit	that	the	“Holocaust	kind	of	freaked	me	out,	reading	about	it”	but	that	he	was	“sure	I	could	have	learned	more”	(Flessner).		I	agree—learning	about	the	Holocaust	at	eight	years	can	freak	someone	out.		I	know	that	Abel	has	parents	that	were	there	to	help,	but	with	the	help	of	a	teacher	to	guide	the	unit	and	pick	out	appropriate	materials,	he	could	have	continued	to	learn	about	the	Holocaust.		To	this	day	he	is	still	interested	and	wants	to	know	more.		This	shows	that	with	the	right	materials,	even	children	seven	to	ten	are	eager	to	learn,	have	tough	questions	they	want	answered,	and	are	ready	to	learn	about	certain	aspects	of	the	Holocaust.	 Resources	One	of	the	difficult	topics	that	is	taught	to	elementary	age	children	is	about	what	happened	on	September	11,	2001	in	the	United	States.		As	with	many	difficult	topics,	there	is	controversy	as	to	what	details	and	at	what	age	to	address	this	with	young	children.		On	the	9/11	Memorial	page,	there	is	documentation	which	addresses	this,	including	lesson	plans	for	students	as	young	as	kindergarten.		The	lesson	plans	give	developmentally	appropriate	lessons	for	the	students.		There	is	also	information	on	the	website	on	how	parents	can	talk	to	children	about	this	disaster.			Another	difficult	topic	to	teach	elementary	age	students	about	is	the	history	of	slavery	in	the	United	States.		While	there	have	been	recent	examples	of	inappropriate	lessons	in	the	news	(for	example	holding	a	mock	slave	auction),	it	is	important	to	teach	children	about	our	history.		In	an	interview	in	Blogher	with		Dr.	
Alicia	Moore,	an	associate	professor	of	education	at	Southwestern	University,	a	former	
educator,	former	K-12	teacher	and	school	principal	and	co-editor	of	the	Black	History	
Bulletin,	that	teaching	about	slavery	conventionally	can	begin	as	early	as	pre-
		
kindergarten	and	although	there	are	painful	and	difficult	issues	within	our	US	and	world	history,	we	should	not	ignore	those	topics	in	the	classroom.		Within	this	same	article,	Beverly	Tatum’s	)	work	is	discussed	(form	president	of	Spellman	College	and	an	educator	who	studies	race	in	education	and,	indicated	that	“	it	is	necessary	to	be	
open	and	honest	about	the	racism	of	the	past	and	the	present	while	also	providing	
‘children	(and	adults)	with	a	vision	that	change	is	possible.’	”	This	is	the	same	type	of	
lesson	that	can	be	used	when	studying	the	holocaust.		As	with	the	September	11	
disaster,	there	are	multiple	websites	that	provide	information	on	lesson	plans	for	elementary	age	students	on	the	topic	of	slavery	both	within	the	United	States,	and	the	slave	trade	in	England	and	history	of	slavery	going	back	as	far	as	ancient	times.		Several	Holocaust	museums’	websites	provide	information	on	how	to	talk	about	the	Holocaust	with	children.		For	example,	The	United	States	Holocaust	Museum	has	educational	information	that	can	be	used	in	a	classroom.		The	Florida	Holocaust	Museum	offers	teaching	trunks	for	grades	1-2,	3-4,	and	5	which	begin	the	lessons	of	Different	and	Same,	Creating	Community	and	Beginning	Holocaust	Studies.		The	Illinois	Holocaust	Museum	and	Education	Center	also	has	a	bibliography,	amongst	other	resources,	which	lists	books	appropriate	for	educators	to	use	in	a	classroom.		Many	other	Holocaust	museums	across	the	United	States	also	have	information	on	how	to	teach	this	topic	to	elementary	students.		Finally,	the	Yad	Vashem	-	Holocaust	Memorial	Museum	in	Jerusalem	has	many	resources	on	teaching	the	Holocaust	to	elementary	age	students.		These	museums	have	hired	educators	to	help	facilitate	the	educational	side	of	the	museum.		These	educators,	like	me,	believe	in	the	importance	of	teaching	this	tough	subject.		Although	they	all	have	different	ideas	of	what	should	be	taught	in	each	age	category,	they	believe	that	starting	in	kindergarten	with	age-appropriate	materials	and	scaffolding	up	to	more	difficult	information	in	the	coming	years	is	the	best	plan.	Suggestions	for	the	Classroom	Based	on	my	research	about	teaching	the	Holocaust,	teaching	controversial	topics,	and	child	development	theories,	my	theory	that	teaching	the	Holocaust	to	children	ages	seven	to	ten	is	supported.		Teaching	a	difficult	topic	also	requires	the	support	of	the	classroom	teacher	and	the	parent(s)/guardian.		At	this	age	I	do	not	believe	that	we	should	be	teaching	the	students	about	all	the	terrible	acts	that	ensued	during	these	years.		Instead,	we	should	meet	the	students	at	their	current	levels—their	emotional	level,	their	cognitive	level,	and	their	interest	level.	In	general,	they	are	at	an	appropriate	age	to	learn	about	Hitler’s	rise	to	power,	his	scapegoating	of	the	Jews	and	any	other	“inferior”	group,	Ghetto’s,	children	and	families	in	hiding,	and	people	escaping.		In	general,	I	do	not	believe	that	you	should	explicitly	teach	about	the	concentration	camps,	death	camps,	or	mass	murders.		These	are	too	graphic	and	disturbing	for	children	this	age,	but	if	a	child	brings	it	up	on	their	own,	you	should	work	with	them	to	answer	questions	they	may	have.	Based	on	my	research,	children	between	the	ages	of	seven	and	ten	are	capable	of	learning	about	the	Holocaust,	at	an	age-appropriate	level,	can	truly	understand	and	appreciate	what	happened,	and	be	curious	about	it.		Using	teaching	
		
theories	and	methods	taught	to	me	while	a	student	of	the	College	of	Education	at	Butler	University	in	Indianapolis,	Indiana,	a	classroom	lesson	plan	for	the	teaching	of	the	Holocaust	has	be	developed.			The	overarching	methods	for	teaching	the	Holocaust,	or	any	other	difficult	subject	in	school	are	to	build	a	caring	and	nurturing	classroom,	setting	up	rules	for	discussing	this	difficult	problem,	provide	a	small	amount	of	background	to	show	the	students	how	the	country	got	to	that	point,	to	discuss	in	small,	whole,	and	one-on-one	the	themes	and	ideas	from	the	Holocaust,	and	finally	to	figure	out	what	you	as	a	class	or	student	will	do	to	combat	the	horrible	aspects	of	the	world.	The	Morningside	Center	for	Teaching	Social	Responsibility	gave	ten	suggestions	for	being	able	to	teach	controversial	or	difficult	subjects.		The	first	suggestion	is	to	create	a	safe,	respectful, 	and	supportive	tone	in	your	classroom.		Therefore,	before	starting	a	unit	on	the	Holocaust,	a	teacher	must	first	set	up	the	classroom	to	be	an	accepting	and	non-threatening	environment.		Although	Totten	went	to	the	extreme	by	stating	“school	is	a	place	where	children	should	be	safe	and	not	a	place	where	they	are	barraged	and	overwhelmed	by	something	that	is	conceptually	and	age	inappropriate	or	simply	beyond	their	ken,”	(Totten,	Samuel),	I	agree	that	school	should	be	safe,	and	also	it	should	also	be	a	place	where	students	need	to	have	their	thoughts	challenged	and	their	opinions	debated.		This	can	only	be	done	if	they	are	exposed	to	something	that	is	uncomfortable	to	learn.		Although	it	is	important	to	bring	up	difficult	subjects,	it	is	easier	to	do	so	when	your	classroom	is	set	up	as	an	environment	where	you	can	responsibly	learn	and	communicate	about	these	difficult	subjects.	Building	a	positive	and	nurturing	family	within	a	classroom	is	important.		To	do	this,	the	teacher	must	start	building	this	community	on	the	first	day.		According	to	research	by	McMillian	McGraw/Hill	School	(mhschool.com),	it	is	also	important	to	make	the	classroom	a	safe	place	to	ask	questions	and	discuss	ideas.		One	way	to	do	this	is	to	start	discussing	people’s	differences	and	accepting	people	for	who	they	are.		This	type	of	understanding	will	also	help	with	the	teaching	of	the	Holocaust	as	part	of	its	study	is	understanding	how	people	were	discriminated	against	for	being	different.	An	ideal	time	to	study	the	Holocaust	would	be	at	the	time	Yom	HaShoah	(Holocaust	Remembrance	Day)	which	occurs,	in	April	or	May,	depending	on	the	Jewish	Lunar	Calendar.		This	timing	for	teaching	a	Holocaust	unit	this	late	in	the	school	year	should	coincide	with	a	time	at	which	the	students	are	most	comfortable	with	one	another	and	should	be	able	to	have	serious	discussion	in	a	respectful	manner.	To	build	this	nurturing	community,	Responsive	Classroom	(https://www.responsiveclassroom.org/)	indicates	that	a	it	is	best	for	the	class	to	partake	in	morning	meeting,	the	students	should	feel	loved	and	cared	for	by	their	teacher	and	their	peers,	and	they	should	start	to	address	differences	and	being	heroes	early	on	in	the	school	year.		A	morning	meeting	is	important	because	it	builds	a	sense	of	community,	allows	the	class	to	say	good	morning	to	one	another,	and	build	social-emotional	skills	needed	for	successfully	learning	about	the	
		
Holocaust	and	the	associated	life	skill	lessons.			According	to	Responsive	Classroom,	there	are	four	parts	for	the	20-30	minute	morning	meeting:	greeting,	sharing,	group	activity,	and	morning	meeting.		During	this	time,	the	students	and	teacher	have	a	time	to	work	together	to	become	a	community.		This	is	a	very	important	aspect	to	teaching	the	class	about	the	Holocaust,	because	without	a	community,	students	may	feel	unsafe	discussing	this	event	their	peers.	In	order	to	have	the	children	feel	loved,	the	teacher	needs	to	take	time	for	them.		They	need	to	know	that	you	care	about	them	as	individuals.		Sometimes,	it	is	even	more	important	to	take	the	time	to	build	relationships	than	teach	every	content	area	in	a	day.		In	order	to	have	a	safe	classroom,	though,	they	need	to	feel	safe	around	their	peers	too.		This	means	that	you	need	to	facilitate	them	meeting	and	becoming	friendly	with	everyone	in	the	class,	not	just	the	friends	they	came	in	with.		Students	need	to	have	respect	for	one	another	and	the	teacher,	and	the	teacher	needs	to	show	respect	towards	the	students.	Classroom	Activities	Every	day,	along	with	morning	meetings	and	making	time	for	students	to	feel	cared	for	and	part	of	a	community,	the	teacher	needs	to	do	a	read	aloud	with	purpose.		This	can	be	a	picture	book	that	is	read	from	start	to	finish	in	one	setting,	or	it	can	be	a	chapter	book	that	takes	a	few	weeks	to	read	entirely.		They	should	let	their	community	of	friends—their	students—help	them	decide	based	on	what	they	are	interested	in,	but	focus	on	stories	about	people	who	are	different	from	others.		For	example,	if	the	students	are	bringing	up	physical	disabilities	or	learning	disabilities	through	the	conversations,	the	class	can	read	aloud	Freak	The	Mighty	by	Rodman	Philbrick.		This	book	is	about	two	teenage	boys—one	who	has	a	learning	disability	and	one	who	is	required	to	use	leg	braces	and	has	a	lot	of	physical	disabilities.		Against	odds,	they	become	friends	and	help	each	other	survive	the	school	year	and	summer.		On	the	other	hand,	if	the	students	are	interested	in	racial	differences,	the	class	could	read	the	book	Through	My	Eyes	by	Ruby	Bridges.		This	book	explores	Ruby	Bridges’	experiences	of	racial	prejudice	and	her	attempt	to	desegregate	a	school	in	the	South.		Books	can	also	be	read	about	being	accepted	as	a	general	idea.		For	example,	the	book	All	Kinds	of	Children	by	Norma	Simon	is	a	short	picture	book	showing	the	reader	how	much	children	around	the	world	have	in	common	and	how	we	can	all	live	together	in	peace.				Once	a	safe	community	of	learners	who	are	interested	in	understanding	differences	and	accepting	them	has	been	created	in	your	classroom,	the	environment	is	now	set	to	start	the	Holocaust	unit	of	study.		Within	a	week	prior	to	starting	this	unit,	it	is	important	to	send	home	a	note	to	parents	letting	them	know	that	you	will	be	introducing	this	difficult	unit	in	the	classroom.		In	this	note	or	newsletter,	you	should	include	resources	for	the	parents,	talking	points	for	parent-student	discussions	and	additional	resources	for	the	children	in	case	they	want	to	learn	more.		You	should	focus	on	the	age-appropriate	lesson	plans	and	the	focus	of	the	topic	being	on	Hitler’s	rise	to	power,	his	scapegoating	of	the	Jews	and	any	other	“inferior”	groups,	Ghetto’s,	children	and	families	in	hiding,	and	people	escaping	and	
		
tolerance.		Encourage	the	parent(s)/guardians	to	contact	you	directly	about	any	concerns	they	have	regarding	their	child	and	these	lesson.			As	Dr.	Pangan	taught	me	in	class,	a	way	to	hook	the	students	is	to	start	with	the	History	Mystery	activity.		With	this	activity,	you	find	or	replicate	“artifacts”	from	the	Holocaust.		While	sitting	in	a	circle,	you	explain	that	these	are	artifacts	and	that	they	need	to	figure	out	what	event	they	are	from.		This	activity	allows	you	to	figure	out	what	the	kids	already	know	and	gets	them	to	think	abstractly	about	the	artifacts	and	be	excited	to	learn	more.	Depending	on	time,	the	next	activity	can	either	be	done	on	the	same	day	or	the	next	day.		This	activity	is	a	conversation	map.		Start	with	a	circle	in	the	middle	with	“Holocaust”	written	in	it	and	ask	your	students	to	help	you	write	down	anything	they	can	think	of.		While	many	educators	are	worried	about	this	because	a	student	can	bring	up	death	camps,	Dr.	Pangan	said,	you	should	respond	to	that	child	saying,	“That	is	exactly	true.			Let’s	have	a	one-on-one	conversation	to	address	that,”	(Dr.	Pangan).		It	is	important	to	acknowledge	to	the	student	that	they	are	correct	and	that	you	would	love	to	talk	with	them	about	this,	yet	at	the	same	time	try	to	safeguard	the	other	children	who	may	not	know	the	whole	truth	yet.		Again,	it	is	important	to	remember	that	at	this	age	the	lesson	should	not	be	on	the	more	horrific	aspects	of	the	Holocaust.		While	this	lesson	is	occurring,	make	a	mental	note	as	to	which	children	know	more	so	that	you	can	place	them	together	during	the	literature	circles	and	small	group	activities.	Although	you	have	been	discussing	being	different	and	discrimination	all	year,	it	is	important	to	now	bring	it	up	again.		This	time	have	them	reflect	on	everything	you	have	done	as	a	class	involving	discrimination	and	being	different,	and	ask	them	what	they	have	learned.		Depending	on	your	learning	style,	I	recommend	either	a	Think-Pair-Share	model	or	a	reflective	journal	entry	that	they	turn	in.		The	advantage	of	a	Think-Pair-Share	model	is	that	it	allows	them	to	discuss	with	others,	letting	you	eavesdrop	on	the	discussion,	while	the	benefit	of	a	reflective	journal	allows	them	to	really	reflect	on	their	own	and	allows	you	to	really	see	what	they	individually	are	thinking.			According	to	best	methods,	which	I	have	been	taught,	prior	to	beginning	a	lesson	with	difficult	topics	it	is	helpful	to	have	the	classroom	develop	special	and	specific	behavior	rules.		Therefore,	before	you	start	teaching	specifics	about	the	Holocaust,	this	should	be	done.		During	this	meeting,	you	must	be	honest	and	tell	the	students	that	we	will	be	talking	about	some	really	tough	issues.		As	a	class,	you	need	to	brainstorm	on	specific	class	rules	that	go	along	with	this	unit	(i.e.	how	will	you	behave	at	recess—will	you	pretend	to	play	“Holocaust”,	how	do	we	talk	appropriately	to	one	another,	and	what	should	we	do	if	we	think	others	are	breaking	these	rules).		By	making	this	a	transparent	class	discussion,	you	are	showing	your	students	that	they	have	a	voice,	and	that	what	you	are	about	to	talk	about	can	be	sensitive.		Remind	them	at	the	end	of	the	discussion	that	if	they	are	having	trouble	learning	about	such	a	horrible	time	in	history	that	they	can	talk	to	
		
you	(their	teacher),	a	school	counselor,	or	their	parents.		If	there	are	any	students	you	feel	will	have	trouble,	make	sure	to	check	in	with	them	throughout	the	unit.	The	initial	lesson	must	include	a	history	lesson	with	a	discussion	about	Hitler’s	rise	to	power.		Although	it	is	difficult	to	discuss	his	rise	to	power	in	1-3	lesson	days,	at	this	age	this	is	the	appropriate	amount	of	time	to	address	the	key	details	of	how	he	rose	to	power.		Included	in	this	historical	discussion	is	how	Germany,	his	home	country,	felt	following	their	loss	in	World	War	I	(dejected	and	upset	because	they	felt	it	was	unfair	that	they	owed	other	countries	compensation	from	the	war)	and	how	he	won	the	election	without	receiving	a	majority	support	of	those	voting.		He	won	the	election	with	only	33%	of	the	vote	because	this	was	the	most	any	party	won,	resulting	in	his	being	able	to	win	without	having	a	majority	vote.			 Once	the	students	understand	how	few	people	actually	voted	for	Hitler,	the	next	lesson	is	to	have	the	students	understand	the	propaganda	he	used	to	convince	or	scare	others	into	believing	him.		It	is	recommended	that	the	use	of	primary	sources	would	be	the	best	way	to	teach	this	history.		Using	propaganda	that	Hitler	and	his	SS	comrades	created	can	make	history	seem	more	real	to	students	who	feel	so	far	away	from	the	events.		Another	perspective	to	explore	this	with	the	students	is	through	the	book	Dr.	Seuss	wrote,	Yertle	the	Turtle,	on	Hitler’s	rise	to	power	in	a	kid-friendly	way.		This	book	can	also	be	used	as	a	jumping	board	towards	a	deeper	and	more	thought-provoking	discussion	on	the	Holocaust.		At	this	point	the	students	have	the	background	knowledge	needed	to	fully	understand	the	Holocaust	in	an	age-appropriate	way,	so	it	is	time	to	split	the	class	into	smaller	groups.		The	first	way	to	split	into	groups	is	during	your	reading	block	(suggested	time	would	be	90	minutes)	and	having	the	students	complete	a	literature	circle.		You	should	split	the	class	into	groups	of	4-5	students	based	on	their	previous	knowledge	of	the	Holocaust,	their	readiness	to	learn	more,	and	their	social-emotional	level	to	learn	things	that	are	this	difficult.		Once	you	have	groups	made,	bring	3	books	to	each	group	and	as	a	group	let	them	choose	which	book	they	want	to	read.		This	allows	the	students	to	have	a	choice,	while	also	putting	structure	in	to	ensure	that	they	are	with	peers	that	are	at	the	same	readiness	as	them.		The	use	of	differentiated	lessons	is	important	when	making	up	the	reading	groups.		While	it	is	important	to	keep	in	mind	a	student’s	reading	level,	it	would	also	be	important	not	to	let	this	limit	their	placement	if	the	student	is	highly	interested	in	the	topic.	Alternative	teaching	tools,	such	as	finding	the	book	on	tape	or	having	the	student’s	parent(s)/guardian(s)	read	to	them	can	be	utilized	in	these	situations.			While	doing	literature	circles,	make	sure	to	meet	with	each	group	at	least	once	a	week.		Additionally,	set	up	your	literature	circles	so	that	they	know	how	many	pages	or	chapters	to	read	before	each	meeting	and	how	they	should	be	prepared.		Depending	on	how	the	teacher	has	set	up	the	classroom	expectations	from	the	beginning	of	the	year,	this	could	be	student-led	or	teacher-led,	and	the	preparedness	could	be	paperwork	or	notes	in	the	margins	of	the	books.		Student-led	
		
and	organic	preparations	are	the	most	beneficial,	but	this	skill	needs	to	be	taught	prior	to	this	literature	circle.	During	Social	Studies	time,	the	appropriate	lesson	would	be		to	discuss	children	hiding	to	escape.		Dr.	Pangan	suggests	learning	through	the	eyes	of	one	person	to	make	the	events	more	“real”.		We	will	learn	about	Anne	Frank,	and	create	a	timeline	of	her	life	in	relation	to	Germany’s	timeline.		This	timeline	will	be	hung	up	from	one	side	of	the	room	to	the	other	and	the	students	will	add	more	information	throughout	the	lesson.		Also	in	order	to	make	it	more	real,	each	student	should	add	one	event	from	a	family	member’s	life	(i.e.	grandparent’s	birthday).			Once	we	have	learned	about	children	in	hiding	and	the	heroes	that	saved	or	tried	to	save	them,	we	will	learn	about	ghettos.		This	can	be	more	gruesome,	so	it	is	recommended	that	this	is	learned	through	the	lens	of	artwork.		In	order	to	study	life	in	the	ghettos,	students	will	learn	about	Eva	Kor,	a	survivor	of	the	Holocaust	and	an	inhabitant	of	the	ghetto	in	Sumleu	Silvaniei.		Eva	Kor	is	a	big	proponent	in	forgiving,	so	this	will	lead	to	a	discussion	on	forgiveness	and	how	even	in	the	face	of	horrible	acts,	we	should	forgive	and	move	on.		The	use	of	primary	sources,	and	learning	about	the	Holocaust	through	one	person’s	eyes	makes	it	more	real	and	more	manageable.			Many	people	reading	this	may	still	wonder	why	it	is	important	to	teach	someone	of	this	young	age	about	these	horrific	details	of	life.		Other	than	the	reasons	I	have	listed—the	need	to	teach	morals,	understand	discrimination,	and	to	be	able	to	think	critically—they	need	to	know	in	order	to	try	to	stop	it	from	happening	again.		The	motto	of	Holocaust	Education	is	“Never	Again”,	but	similar	situations	are	happening	even	today.		Many	kids	believe	that	they	are	too	young	and	too	insignificant	to	help	anyone.		The	purpose	of	teaching	the	Holocaust	comes	towards	the	end,	when	we	culminate	the	lesson	with	a	project.		This	is	not	a	typical	project	that	would	be	done	in	order	to	earn	a	grade,	but	a	project	for	humanity.		They	need	to	take	what	they	have	learned	and	learn	that	they	can	be	someone’s	hero.		To	quote	Bill	Wilson,	“To	the	world	you	may	be	one	person	but	to	one	person	you	may	be	the	world”.		Students	will	work	together	to	figure	out	how	they	can	become	“the	world”	and	do	a	project	that	will	help	another!		Depending	on	the	class,	you	can	have	this	be	a	whole	class	project,	small	group	projects,	or	individual	projects.		Examples	include	a	food	collection	for	a	food	pantry,	a	used	clothing	drive	for	a	homeless	shelter,	etc.		No	matter	what,	they	need	to	use	what	they	have	learned	and	help	others!	This	paper	is	about	teaching	the	Holocaust,	but	it	is	important	to	note	that	most	of	these	morals,	lessons,	and	ideas	can	be	morphed	into	teaching	about	almost	any	horrific	act—slavery,	9/11,	Rwanda	genocide,	the	list	goes	on.		Although	I	feel	a	strong	connection	to	the	Holocaust	and	believe	it	is	important	to	teach,	the	teacher	and	his	or	her	students	needs	to	feel	a	strong	connection	to	the	topic	as	well.		This	means	that	it	is	important	for	the	teacher	to	look	at	the	group	of	students	sitting	in	front	of	them	and	figure	out	what	event	from	history	these	lessons	and	morals	can	be	woven	into	that	grabs	their	students’	attention	best.	
		
The	debate	for	when	to	teach	about	the	tragedy	that	is	the	Holocaust	is	a	non-exhaustive	debate,	but	the	answer	is	that	it	can	and	should	be	taught	to	students	ages	seven	to	ten.		According	to	Piaget	and	Erikson	they	are	able	cognitively	and	social-emotionally	to	learn	and	understand	the	tragedy.		The	important	thing	to	remember,	though,	is	to	meet	a	child	where	they	are.		Although	they	can	learn	about	the	Holocaust,	it	is	not	appropriate	to	teach	them	about	mass	murder	and	the	gas	chambers.		It	is	important	to	teach	these	students	about	the	specific	discrimination	because	the	later	you	wait,	the	harder	it	is	to	un-teach	what	they	may	have	learned	on	the	streets.		Students	age	seven	to	ten	are	capable	and	want	to	learn,	so	why	should	we	wait?	“For	the	dead	and	the	living,	we	must	bear	witness,”	Eli	Wiesel.																					
		
A	note	to	teachers:	Yes,	teaching	the	Holocaust	is	hard,	and	yes,	teaching	the	holocaust	is	necessary.		While	many	teachers	believe	that	the	Holocaust	is	too	difficult	of	a	subject	to	teach	to	students	that	are	7	to	10	years	old,	I	believe	that	it	can	be	done	successfully.		You	just	need	to	have	set	up	your	classroom	to	allow	for	this	success.		I	believe	that	teaching	students	the	importance	of	accepting	everyone,	helping	those	in	need,	and	sticking	up	for	those	that	cannot	stick	up	for	themselves	are	all	important	lessons	to	be	teaching	my	students,	even	if	they	are	not	on	my	list	of	standards	to	teach.		Each	and	every	one	of	these	“standards”	I	have	created	can	be	taught	through	teaching	the	Holocaust,	along	with	showing	them	that	there	is	a	reason	to	teach	both	these	“standards”	and	our	history.		As	teachers	of	the	adults	of	the	future,	it	is	our	responsibility	to	help	them	grow	to	be	caring	and	accepting	adults.		 I	do	not	believe	that	at	this	age	we	should	be	teaching	about	death	camps—though	I	do	believe	in	not	stifling	a	students’	curiosity.		I	believe	that	at	this	age	you	should	be	able	to	teach	about	the	discrimination,	the	injustice,	and	the	everyday	heroes	that	your	students	can	also	become.		Every	day	you	can	go	online	and	find	a	person	of	any	age	who	has	done	something	remarkable,	so	why	not	aim	for	one	of	your	students	to	be	that	remarkable	person	who	has	changed	other’s	lives	so	greatly?		By	teaching	about	the	Ghettos,	about	the	hidden	children,	and	about	the	heroes	that	saved	them,	we	are	teaching	them	that	they	too	can	become	heroes	even	if	they	are	confronted	with	something	small	or	something	scary.			 Because	I	teach	about	the	ghettos,	I	teach	this	unit	in	April,	when	Yom	HaShoah	(Holocaust	Remembrance	Day)	occurs	(April	15	in	2016).		This	also	gives	me	the	luxury	of	time—time	to	get	my	group	of	students	already	caring	about	each	other	and	be	able	to	prep	them	about	differences	and	helping	others	regardless	of	what	they	look	like	or	what	they	can	do.			My	class	and	I	spend	September	through	April	learning	about	differences	and	similarities,	learning	about	what	makes	us	special,	and	learning	about	helping	each	other.		We	talk	about	why	we	may	be	different	and	what	it	really	means	to	be	different	(race,	religion,	strengths	in	school,	weaknesses	in	school,	gender,	physical	differences	etc).		I	let	them	lead	the	direction,	but	I	make	sure	we	always	are	aware	that	we	are	different,	and	to	know	that	is	a	positive!		When	we	are	ready,	I	then	ask	why	we	are	different	and	what	we	should	do	about	being	different	from	others.		I	want	them	to	understand	that	being	different	is	great	and	that	we	can	use	each	other’s	differences	to	make	our	class	the	best	it	can	be.		We	can	use	our	peers’	differences	to	help	us	better	complete	a	project	or	to	win	a	game	at	recess.		I	try	to	tie	at	least	two	of	my	read-alouds	to	this	idea,	but	use	their	conversations	to	choose	which	ones	to	read.		As	an	example,	I	would	read	Freak	the	Mighty	by	Rodman	Philbrick,	if	they	start	talking	about	physical	differences.	Although	I	am	starting	all	of	this	with	my	class	at	the	beginning	of	the	year,	PLEASE,	do	not	wait	until	next	year	if	you	are	reading	this	in	November.		It	is	never	
		
too	late	to	build	a	class	of	caring	individuals	and	it	is	worth	the	small	amount	of	time	you	have	with	them!		Please	let	me	know	if	you	have	any	questions/comments!	From,	Ms.	Ellie	Hersh										
		
					
		
					
		
Sequence	of	Lessons:		
Introduction:	History	Mystery	and	Conversation	Map:		This	is	suggested	as	a	first	lesson	to	determine	what	your	students	already	know	about	the	Holocaust	and	to	build	interest	in	the	lessons	to	follow.		Based	on	what	I	learned	during	my	education	classes	at	Butler	University,	these	are	effective	methods	to	accomplish	this.				
Being	different:		Now	that	you	have	an	idea	of	what	the	students	know	and	have	gotten	them	interested	in	learning	about	the	Holocaust,	these	lessons	will	provide	your	students	with	the	opportunity	to	begin	thinking	about	differences	between	their	peers	and	how	it	feels	to	be	different.		These	lessons	permit	the	students	to	internalize	how	individuals	felt	during	the	Holocaust.		This	type	of	learning	is	consistent	for	students	of	this	age	based	on	Piaget’s	stages	of	Cognitive	Development.		
Stereotypes/Discrimination:		This	lesson	builds	on	learning	about	being	different	and	helps	the	students	learn	about	stereotypes	and	discrimination	and	their	effects	on	others.		These	initial	lessons	prepare	the	students	to	be	able	to	empathize	with	those	who	lived	through	the	Holocaust.		This	is	being	added	to	this	curriculum	based	on	research	of	how	to	handle	difficult	topics	and	from	information	provided	by	the	Anti	Defamation	League.	
	
Class	rules/Expectations:		As	indicated	by	the	research	by	Morningside	Center	for	Teaching	Social	Responsibility	and	McMillian	McGraw/Hill	School,	it	is	beneficial	to	have	a	class	meeting	to	come	up	with	the	appropriate	behavior	and	rules	when	learning	about	a	difficult	topic	such	as	the	Holocaust.		This	is	being	recommended	to	help	the	students	feel	safe	within	the	classroom	and	to	know	how	to	get	help	from	adults	should	they	need	to.				
Hitler	and	his	rise	to	power:		This	is	the	historical	background	needed	for	learning	about	the	Holocaust.		This	lesson	will	provide	the	students	with	an	accurate	account	of	what	history	says	about	the	period	of	time	in	Germany	and	give	insight	to	the	students	as	to	how	the	Holocaust	could	occur.		It	is	important	to	provide	the	students	with	accurate	historical	information	and	historical	documents	to	help	them	understand	what	occurred.		
		
Yertle	the	Turtle:		This	lesson	is	a	fun	way	to	bring	the	historical	information	of	the	Holocaust	through	to	the	students	by	using	literature	that	is	often	thought	of	as	a	just	child’s	book.		Not	only	does	this	permit	the	students	to	think	critically	about	the	Holocaust,	but	it	will	also	introduce	them	to	ways	that	authors	can	write	something	that	has	a	totally	ulterior	meaning	than	what	it	seems	like	on	the	surface.		This	can	lead	the	students	to	a	more	thought	provoking	discussion	of	the	Holocaust	and	can	draw	students	in	to	think	critically	about	what	they	read	in	other	situations.		
People	in	Hiding—Having	a	Hero	save	you:		This	lesson	introduces	Anne	Frank	and	her	story	to	the	students.		Anne	Frank	is	one	of	the	most	recognizable	individuals	from	the	Holocaust	and	as	she	was	a	child,	she	is	one	that	students	can	relate	to.		According	to	lessons	I	learned	from	Dr.	Pagan,	it	is	helpful	to	put	“a	face”	on	the	story	being	taught.		This	is	also	a	way	to	show	the	students	that	there	are	helpful	people	all	around.			
Ghettos:		This	lesson	is	another	historical	lesson	which	teaches	the	students	how	living	conditions	were	during	the	Holocaust.		This	lesson	teaches	the	students	how	terms	have	different	meanings	as	time	goes	on,	for	example	the	meaning	of	a	ghetto	was	different	during	the	Holocaust	than	it	is	now.		This	lesson	is	important	to	help	the	students	understand	what	life	was	like	during	this	time.		Morningside	Center	for	Teaching	Social	Responsibility	indicates	that	when	teaching	about	difficult	situations,	it	is	important	to	have	students	try	to	find	out	as	much	about	the	situation	and	to	try	to	see	how	their	own	lives	can	relate	to	the	event.		
Warsaw	Ghetto	Uprising—Being	a	Hero	when	you’re	having	trouble:		This	lesson	extends	the	lesson	on	the	ghetto	to	how	an	individual(s)	can	make	a	difference	in	the	future.		This	lesson	gives	the	students	the	ability	to	see	that	their	behavior	can	influence	their	future	and	that	of	their	community.	This	is	an	extension	of	the	lesson	on	Ghettos	and	expands	the	students	effort	to	try	to	find	out	as	much	about	a	situation	as	they	can.		
How	you	can	help	people	today	and	be	a	hero:		This	lesson	scaffolds	from	the	lessons	on	the	Ghetto	and	the	Warsaw	Ghetto	Uprising,	as	it	gives	the	students	the	opportunity	to	make	a	difference	in	their	community.		This	lesson	is	a	positive	end	to	the	study	of	the	Holocaust,	as	it	takes	the	student	beyond	just	learning	about	a	historical	time	to	using	that	knowledge	to	make	a	difference.		This	lesson	helps	the	students	understand	that	their	behavior	can	influence	others.		Again,	the	Morningside	Center	for	Teaching	Social	Responsibility	has	indicated	that	the	best	way	for	students	to	learn	from	a	difficult	situation	is	to	have	them	do	something.	
		
Introduction—History	Mystery	and	Conversation	Map		Indiana	Standards:	Social	Studies	3.3.7	Compare	the	cultural	characteristics	of	their	community	within	communities	of	other	parts	of	the	world.								Key	Questions/Issues	Addressed:	
• What	is	the	Holocaust?	
• What	do	you	know	about	the	Holocaust?		Lesson	Goals/Objectives:	
• Students	will	explore	objects	to	try	to	find	out	what	event	they	are	related	to.	
• The	teacher	will	determine	what	the	students	already	know.	Key	Terms:	
• artifact	Materials:	1. “Artifacts”	(You	create	these	or	find	replicas):	Shabbat	candle	holders,	Mein	Kampf,	Yellow	Star,	small	Torah,	and	swastika	armband	2. Butcher	paper	or	other	big	paper	you	can	keep		Background	for	lesson	(if	necessary):	
• None		Why	this	lesson	is	included:	
• Start	a	conversation	
• Find	out	what	the	students	already	know	about	the	Holocaust	
• Spark	interest	in	the	Holocaust			
		
Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Explain	what	History	Mystery	is	 Explain	that	you	found	ancient	artifacts	to	show	to	all	your	students.		You	will	show	them	one	at	a	time.		Explain	that	they	are	in	a	plastic	bag	to	preserve	them.		They	can	look	at	and	you	can	pass	around	the	artifacts	but	they	must	remain	in	the	plastic	bags.		One	item	at	a	time	you	can	show	them	an	artifact.		After	you	show	an	artifact,	ask	your	students	if	they	can	figure	out	what	event	the	artifacts	are	from.	
Listening		Ask	any	questions			
History	Mystery	Activity	 Have	all	of	your	artifacts	in	box.		Pull	out	one	at	a	time	(examples	of	artifacts:	Shabbat	candle	holders,	Mein	Kampf,	Yellow	Star,	small	Torah,	and	swastika	armband).		When	choosing	artifacts,	focus	on	those	not	dealing	with	the	actual	concentration	camps	or	death.		Start	off	with	the	less	obvious	artifacts	and	move	towards	the	more	obvious	ones.		Say	a	sentence	or	nothing	at	all,	then	pass	to	the	child	sitting	next	to	you.		After	it	goes	around	the	room,	ask	if	they	have	any	guesses	on	what	event	it	is	from.		
Sit	in	a	circle.		Carefully	look	at	each	artifact.	
Conversation	Map	 Once	they	figure	out	that	we	are	talking	about	the	Holocaust,	ask	them	what	they	know.		On	the	
	Listen		Raise	hands	and	help	fill	
		
butcher	paper,	write	Holocaust	in	the	middle	and	ask	them	to	help	fill	in	the	conversation	map.		Some	students	may	bring	up	the	death	camps.		Tell	them	nicely	that	you	will	discuss	it	with	them	later	if	they	would	like,	and	bring	them	back	to	more	appropriate	topics	for	the	entire	class	Write	down	what	your	students	tell	you.		Keep	this	chart	to	reference	at	the	end	of	your	lesson.	
in	the	class	chart	
																	
		
Lesson:	Being	Different	Day	1		Indiana	Standards:	Language	Arts	2.3.7.		–		Analysis	of	Grade-Level-Appropriate	Literary	Text:	Identify	the	meaning	or	lesson	of	a	story.	2.4.1.		–		Organization	and	Focus:	Create	a	list	of	ideas	for	writing.	2.4.5.		–		Research	Process	and	Technology:	Use	a	computer	to	draft,	revise,	and	publish	writing.	2.5.7.		–		Writing	Processes	and	Features:	Write	responses	to	literature	that:	demonstrate	an	understanding	of	what	is	read;	support	statements	with	evidence	from	the	text.	2.7.2.		–		Comprehension:	Ask	for	clarification	and	explanation	of	stories	and	ideas.	Key	Questions/Issues	Addressed:	
• What	does	it	mean	to	be	different?	
• What	are	different	types	of	being	different?		Lesson	Goals/Objectives:	
• Gain	knowledge	of	what	diversity	is	
• Visualize	and	learn	new	ways	of	being	different	Key	Terms:	
• Diversity	
• Different		Materials:	
• Butcher	Paper	
• It’s	Okay	to	Be	Different	by	Todd	Parr	
• Tape	on	the	floor	as	a	big	line	Background	for	lesson	(if	necessary):	
• None	Why	this	lesson	is	included:	
		
• Notice	and	accept	differences	in	people	
• Learn	about	Hitler’s	dislike	of	certain	people		Points	to	make	to	connect	to	the	Holocaust:	
• Hitler	did	not	like	people	who	were	different	
• Some	differences	are	more	obvious,	some	are	less	obvious			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	One	side	of	the	line		 In	this	activity,	the	students	are	going	to	be	able	to	learn	about	different	types	of	diversity	and	see	how	their	friends	compare	to	them.	Ask	the	following	questions	one	at	a	time:	
• If	your	wearing	tennis	shoes	go	to	the	other	side	of	the	line	
• If	you	are	a	girl,	go	to	the	other	side	of	the	line	
• If	you	play	a	sport,	go	to	the	other	side	of	the	line	
• If	you	are	not	white,	go	to	the	other	side	of	the	line	
• If	you	are	a	Jew,	go	to	the	other	side	of	the	line	Then,	ask	if	any	students	have	any	other	ideas	of	differences	they	may	have	from	their	peers.		Make	sure	to	think	of	your	class	make-up	during	this	
	Everyone	should	be	standing	on	one	side	of	the	line	on	the	floor.		When	the	teacher	asks	a	question,	anyone	who	matches	the	answer	will	move	over	to	the	other	side.		Before	the	next	question,	everyone	will	go	back	to	the	same	side	of	the	line.	
		
activity	to	choose	appropriate	questions.	
It’s	Okay	to	Be	Different	by	Todd	Parr		 Once	the	kids	have	had	the	experience	of	visually	seeing	differences	and	diversity,	read	the	book	
It’s	Okay	to	Be	Different	by	Todd	Parr.		Ask	questions	throughout.		
Listen	and	answer	questions	as	appropriate	
Think-Pair-Share	 Once	you	have	finished	the	book,	have	the	students	write	1-5	sentences	on	what	diversity	means	to	them.		Set	a	timer	for	5	minutes	so	they	have	an	end	time.	Then	have	them	pair	up	with	one	person.		The	share	part	will	occur	on	another	day.	
In	their	notebook,	write	1-5	sentences	on	what	diversity	means	to	them.			Next,	pair	up	and	discuss	what	they	wrote.		Make	sure	to	keep	this	safe,	because	if	will	be	used	during	the	next	lesson.	
														
		
Lesson:	Being	Different	Day	2		Indiana	Standards:	Language	Arts	2.3.7.		–		Analysis	of	Grade-Level-Appropriate	Literary	Text:	Identify	the	meaning	or	lesson	of	a	story.	2.4.1.		–		Organization	and	Focus:	Create	a	list	of	ideas	for	writing.	2.4.5.		–		Research	Process	and	Technology:	Use	a	computer	to	draft,	revise,	and	publish	writing.	2.5.7.		–		Writing	Processes	and	Features:	Write	responses	to	literature	that:	demonstrate	an	understanding	of	what	is	read;	support	statements	with	evidence	from	the	text.	2.7.2.		–		Comprehension:	Ask	for	clarification	and	explanation	of	stories	and	ideas.		Key	Questions/Issues	Addressed:	
• What	are	different	ways	of	being	different?			Lesson	Goals/Objectives:	
• Understanding	different	ways	of	being	different	
• Creating	a	non-fiction	story	
• Listening	while	others	share	their	story	
• Working	with	peers	collaboratively		Key	Terms:	
• Diversity	
• Different		Materials:	
• It’s	Okay	to	Be	Different	by	Todd	Parr	
• Computers	or	access	to	computer	lab	(If	you	have	no	access	to	computers,	this	can	be	done	with	paper/pencil)	
		
Background	for	lesson	(if	necessary):	
• Different	ways	of	being	different	
• Understanding	of	technology—(Filipbook)	http://www.readwritethink.org/files/resources/interactives/flipbook/		Why	this	lesson	is	included:	
• Notice	and	accept	differences	in	people	
• Learn	about	Hitler’s	dislike	of	certain	people		Points	to	make	to	connect	to	the	Holocaust:	
• Hitler	did	not	like	people	who	were	different	
• Some	differences	are	more	obvious,	some	are	less	obvious			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Re-read	It’s	Okay	to	Be	
Different	by	Todd	Parr		 Re-read	It’s	Okay	to	Be	Different	by	Todd	Parr	to	remind	them	what	we	are	learning	about	
Listen	
Brainstorm	for	book	 With	the	partner	from	the	previous	day	(the	Think-Pair-Share	partner),	come	up	with	5	ways	of	being	different.			
	
Make	the	book	on	the	computer	 Explain	the	website.		Each	page	needs	one	sentence	on	a	way	to	be	different,	with	a	title	page	first.		Once	they	have	written	all	the	words	on	the	pages,	they	will	print	it.		Once	it	is	printed,	explain	they	will	cut	out	the	pages	and	add	illustrations,	then	staple	it	together.		Show	an	example.		Go	around	and	help.			
Start	by	brainstorming	what	5	difference	you	want	to	talk	about.		Go	to	the	website	and	create	the	book	together.		Take	turns	typing.	
		
Finish	the	Book	 Go	around	and	help.	 Cut	out	the	book	and,	as	a	pair,	add	illustrations	to	each	page,	and	then	staple	it	together.		Once	the	book	is	complete,	decide	who	will	read	which	pages	when	sharing	the	book.	Share	 It	is	important	to	learn	to	sit	and	listen	to	each	other’s	books.		By	doing	this	in	pairs,	this	should	not	take	as	long,	but	it	is	an	important	part	that	should	not	be	skipped!			While	kids	are	sharing,	keep	track	of	which	differences	keep	coming	up	as	a	class.	
Listen	as	friends	share	their	book.		With	your	partner,	share	your	book	with	the	class.	
																
		
Lesson:	Discrimination	and	Stereotypes	(Using	Gender)		Indiana	Standards:	Social	Studies	5.1.20	Using	primary	and	secondary	sources	to	examine	an	historical	account	about	an	issue	of	the	time,	reconstruct	the	literal	meaning	of	the	passages	by	identifying	who	was	involved,	what	happened,	where	it	happened,	what	events	led	to	these	developments	and	what	consequences	or	outcomes	followed.		Key	Questions/Issues	Addressed:	
• Why	are	there	stereotypes?	
• Do	you	agree	with	them?	
• What	can	you	do	to	fight	the	stereotypes?		Lesson	Goals/Objectives:	
• Understand	what	stereotypes	are	
• Understand	why	stereotypes	are	harmful	Key	Terms:	
• Stereotypes	Materials:	
• Pictures	of	gender	stereotypes	(at	the	end	of	this	lesson)	
• Little	Mommy	(Little	Golden	Book)	by	Sharon	Kane	Background	for	lesson	(if	necessary):	
• What	do	girls	do?		What	do	boys	do?	Why	this	lesson	is	included:	
• Hitler	used	stereotypes	to	scapegoat	people		
• Stereotypes	were	a	major	way	Hitler	scared	people	into	electing	and	following	him	Points	to	make	to	connect	to	the	Holocaust:	
• Discuss	Jewish	stereotypes	and	how	Hitler	used	them	to	turn	people	against	Jews		
		
Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	
Little	Mommy	 Read	Little	Mommy		Once	you	finish,	ask	your	students	what	they	notice	about	what	the	girls	are	doing	
Discuss	the	stereotypes	in	the	book	based	on	gender.	
What	are	stereotypes	and	discrimination?	 As	a	class,	discuss	what	stereotypes	are.		Show	2	photos	on	the	overhead	of	stereotypes	for	gender.		Discuss	what	you	see.	
Look	at	the	pictures	and	discuss	as	a	class	what	you	see.	
Holocaust	stereotype	 Now	bring	it	back	to	the	Holocaust	education	by	showing	a	picture	of	a	stereotype	used	during	the	Holocaust.	
With	a	partner,	discuss	what	you	see	in	the	picture.	
Why	are	stereotypes	bad?	 End	with	a	short	10-minute	writing	activity	with	the	prompt:	Why	are	stereotypes	bad?		They	can	write	or	draw	to	demonstrate	this.	
Complete	your	writing	activity	
											
		
		
			
		
Lesson:	Class	Conversation	and	Rules		Indiana	Standards:	N/A		Key	Questions/Issues	Addressed:	
• What	is	appropriate	to	talk	about?	
• When	can	we	talk	about	it?	
• What	should	we	do	if	we	are	having	difficulties	with	the	tough	topics?		Lesson	Goals/Objectives:	
• Creating	a	safe	space	Key	Terms:	
• None	Materials:	
• Butcher	Paper	
• Pens/Markers	to	all	sign	class	contract	Background	for	lesson	(if	necessary):	
• None	Points	to	make	to	connect	to	the	Holocaust:	
• Make	sure	that	students	realize	we	are	having	this	conversation	about	the	Holocaust,	not	about	general	classroom	rules/etiquette			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Bring	the	class	together	 Bring	all	the	students	together	on	the	carpet.		Discuss	that	we	are	about	to	start	really	getting	into	the	unit	on	the	Holocaust.		This	is	a	difficult	topic	and	we	need	to	set	up	some	very	specific	class	rules	
Sit	on	the	floor	with	the	class		Listen	
		
and	procedures.		You	need	to	be	honest	because	then	the	students	will	realize	how	important	this	is.	Come	up	with	rules	 As	a	class,	come	up	with	rules/expectations.		Here	are	some	leading	questions	to	help:	What	should	you	do	if	you	feel	uncomfortable?	Should	you	role-play	this	during	recess?		
Help	make	the	rules	
Sign	the	contract	 Have	everyone	sign	the	contract.	 Sign	the	contract.																				
		
	 Lesson:	Hitler’s	Rise	to	Power		Indiana	Standards:	Social	Studies	3.1.5	Create	simple	timelines	that	identify	important	events	in	various	regions	of	the	state.	Social	Studies	3.2.1	Discuss	the	reasons	governments	are	needed	and	identify	specific	goods	or	services	that	governments	provide.	Social	Studies	4.1.16	Identify	different	opinions	in	historical	documents	and	other	information	resources	and	identify	the	central	question	each	narrative	addresses.	Social	Studies	4.2.2	Describe	individual	rights,	such	as	freedom	of	speech,	freedom	of	religion,	and	the	right	to	public	education,	which	people	have	under	Article	1	of	the	Indiana	Constitution.	Social	Studies	5.1.20	Using	primary	and	secondary	sources	to	examine	an	historical	account	about	an	issue	of	the	time,	reconstruct	the	literal	meaning	of	the	passages	by	identifying	who	was	involved,	what	happened,	where	it	happened,	what	events	led	to	these	developments	and	what	consequences	or	outcomes	followed.	Language	Arts	3.RN.1/4.RN.1	Read	and	comprehend	a	variety	of	non-fiction	within	a	range	of	complexity.		Key	Questions/Issues	Addressed:	
• Who	is	Adolf	Hitler?	
• How	did	he	rise	to	power?	
• Timeline	of	Hitler’s	life	 	 		Lesson	Goals/Objectives:	
• Understand	how	Hitler	rose	to	power	
• Start	the	class	timeline	with	Hitler’s	important	dates	Key	Terms:	
• Adolf	Hitler	
• Stereotypes	
• Election	
• WWI	
		
Materials:	
• Mini	article	for	everyone	(2	paragraphs	per	group;	5	groups)	Background	for	lesson	(if	necessary):	
• WWI	Points	to	make	to	connect	to	the	Holocaust:	
• Hitler	was	the	leader	of	Germany	during	the	Holocaust,	so	without	Hitler	it	is	probable	that	this	Holocaust	would	not	have	occurred.		Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Divide	and	Conquer	 Split	the	class	into	5	groups.		Give	each	group	one	page	(2	life	events)	of	Adolf	Hitler/Germany.		Tell	them	while	they	are	reading,	to	fill	in	their	own	timeline.	(blank	timeline	on	next	page)	Groups:		1:	Birth	and	Childhood	AND	Down	and	Out	in	Vienna	2:	Fighting	for	the	Fatherland	AND	Treaty	of	Versailles	3:	Der	Furher	AND	Mein	Kampf	(explain	he	was	put	in	jail	because	I	skipped	this	event)	4:	Leader	of	Germany	AND	Nuremberg	Laws	5:	Appeasement	and	Expansion	AND	Defeat	and	Death	(explain	that	a	lot	happened	in	between!)		Walk	around	the	classroom	to	make	sure	everyone	is	on	task	
Get	into	their	group	and	read	the	article.		Figure	out	the	dates	listed	and	write	one	to	two	sentences	on	that	event.		Be	ready	to	tell	the	rest	of	the	class	about	it.		
Present	findings	 Once	everyone	has	filled	 Listen	
		
in	their	two	sections	of	the	timeline,	come	back	as	a	class.		In	order,	have	each	group	present	on	their	sections	of	the	timeline.		Have	a	copy	on	the	overhead	and	fill	in	as	they	present.		At	the	end,	everyone	should	have	a	filled	in	timeline	worksheet.	
	Present	as	appropriate		Fill	in	the	rest	of	the	timeline	worksheet	
Start	a	class	timeline	 Now	is	the	time	to	start	your	classroom	timeline.		Across	one	entire	wall,	you	will	put	up	important	events	from	1889	until	the	end	of	the	war	in	1945.		Give	each	group	a	small	square	paper	to	write	an	entry	for	each	of	their	events	they	just	presented.			Tell	everyone	that	for	homework	they	need	to	figure	out	something	in	their	family’s	life	that	they	can	put	on	the	timeline	(grandparent	birthday,	when	grandparents	met,	etc)	so	that	it	does	not	feel	like	ancient	history!	
	
									
		
Apr 1889 
Birth and childhood 
Hulton Archive/Getty 
 
Adolf Hitler, pictured as a child circa 
1889. 
Adolf Hitler was born on 20 April in the 
small Austrian town of Braunau am Inn, 
in Upper Austria on the Austrian-German 
border. 
His father, Alois, was a customs official 
while his mother, Klara, came from a poor 
peasant family. Life was financially 
comfortable for the Hitler family but 
Alois was a domineering character and 
young Adolf frequently found himself on 
the wrong side of his father's short temper. At primary school Hitler was a clever, popular 
child. At secondary school he withdrew psychologically, preferring to re-enact battles 
from the Boer War than study. He left school with no qualifications at 16. 	
Feb 1908 
Down and out in Vienna 
Hugo Jaeger/Getty Images 
 
Adolf Hitler's drawing of the 
Austrian Parliament Building, 
Vienna. 
Hitler dreamt of a career as an artist. 
His father had rejected the idea but 
after he died in 1903 Hitler would try 
to make his dream a reality. 
He applied to the Vienna Academy 
of Fine Arts but was promptly 
rejected in October 1907. Shortly after, Hitler's beloved mother died. He moved to 
Vienna and scratched out a precarious bohemian existence sleeping in hostels and 
painting postcards. Here he began to develop many of the views, which would later 
characterize his ideology and desire to unite Germany and Austria. The anti-Semitic 
politics of Vienna's mayor, Karl Lueger, were particularly influential. 				
		
Aug 1914 
Fighting for the Fatherland 
Getty 
 
Hitler and his distinctive toothbrush 
moustache. 
Hitler hated the multi-ethnic composition of 
Austria's ruling Habsburg Empire. 
Determined to avoid military service, he 
moved to Munich in 1913. 
Hitler was keen to prove his loyalty to 
Germany. In August 1914 the world plunged 
into a war unlike any seen before. Hitler 
quickly enlisted. In the army he finally 
found purpose; a cause with which he could 
wholly identify. Serving in both France and 
Belgium, he was twice decorated for 
bravery. In 1916, Hitler was wounded at the 
Somme, one of the bloodiest battles of the 
war. Convalescing in Germany, he affected a distinctive toothbrush moustache. 		
Jun 1919 
Treaty of Versailles 
Getty 
 
Protests in Germany against the 
Treaty of Versailles. 
To the victors the spoils: when 
the Treaty of Versailles was 
signed in summer 1919, 
Germany was forced to accept 
sole responsibility for the war. 
Just as damaging, the peace 
obliged Germany to pay large 
amounts in reparations. The 
huge loss of territory it also 
dictated came as a devastating 
blow. Hitler bitterly resented it. 
Defeat and then humiliation at Versailles challenged his whole sense of worth. Still in the 
army, Hitler was sent to report on an emerging far-right group, the German Workers' 
Party (later renamed the Nazi Party). Finding he agreed with their nationalist, anti-
Semitic beliefs, he joined. 	
		
Jul 1921 
Der Führer 
Getty 
 
Hitler giving a speech during his 
election campaign. 
Hitler’s oratory skills helped him 
rise quickly through the ranks of his 
new party. In February he spoke 
before a crowd of nearly 6,000 in 
Munich. 
To publicize the meeting, he 
engaged in propaganda tactics – 
sending out party supporters in 
trucks with swastikas to leaflet the 
area. But the party executive, 
including founder Anton Drexler, were uneasy at Hitler's growing popularity. In an effort 
to weaken his position, they formed an alliance with a socialist group while Hitler was in 
Berlin visiting other nationalist parties. It backfired spectacularly. Hitler promptly 
resigned and rejoined only when he was handed sole control. 	
Jul 1925 
Mein Kampf 
Getty 
 
The 1938 edition of Hitler's 
Mein Kampf. 
Hitler served just nine 
months of his sentence in 
the Bavarian fortress of 
Landsberg am Lech. Here 
he wrote Mein Kampf, 
defining his political vision. 
For him, the state was not 
an economic entity but 
racial. He declared the 
superiority of a white Aryan 
race, with particular vitriol 
reserved for the Jews he 
viewed as "parasites". Their elimination, he said, "must necessarily be a bloody process". 
Mein Kampf outlined the central tenets of a Germany under Nazi control – military 
expansion, elimination of "impure" races and dictatorial authoritarianism. After its 
publication in July 1925, the book saw more exposure for Hitler’s views. 	
		
Jan 1933 
Leader of Germany 
Getty 
 
German President Paul von 
Hindenburg in a car with Nazi leader 
and Chancellor of Germany, Adolf 
Hitler in Berlin. 
Now a German citizen, Hitler led the 
Nazis to become the largest party in 
Germany with over 37% of the 
popular vote in the elections of July 
1932. 
German President von Hindenburg's 
concern at growing Communist support persuaded him to give Hitler the post of 
Chancellor in January. Hitler quickly consolidated his position. By March he had 
dictatorial powers courtesy of the Enabling Act, which allowed him to pass laws without 
Reichstag approval. Political parties, organizations and unions unassociated with the 
Nazis were soon disbanded. But Hitler still needed the support of the army to fulfill the 
vision he had outlined in Mein Kampf. 	
Sep 1935 
Nuremberg Laws 
Photo 12/UIG via Getty Images 
 
Adolf Hitler delivers a speech during the 
Party Congress at Nuremberg in 1935. 
Since 1933 the Nazis had tried to exclude 
Jews and other 'undesirables' from public 
life. In 1935 a new phase began – enforced 
biological segregation. 
At the annual Nuremberg rally Hitler 
announced laws denying Jewish people 
citizenship and prohibiting marriage or sexual relations with people of "German or 
related blood". Anyone with three or more Jewish grandparents was affected, irrespective 
of their own religious identity. Hitler characterized the laws as an effort to "achieve the 
legislative regulation of a problem which, if it breaks down again, will then have to be 
transferred by law to the National Socialist Party for final solution". 				
		
Sep 1938 
Appeasement and expansion 
Getty 
 
German troops march into 
Czechoslovakia, occupying the 
Sudetenland. 
With his vision under way 
domestically, Hitler set his 
sights beyond Germany's 
borders. Lebensraum – 
territorial expansion – was 
next on his agenda. 
In March Hitler triumphantly 
led Nazi troops into Austria, 
achieving his goal of unifying 
the country of his birth and the country he ruled. His next target was the Sudetenland in 
Czechoslovakia. Convinced that neither Neville Chamberlain, the British prime minister, 
nor his French counterpart Edouard Daladier wanted war, Hitler pressed his demands. At 
a conference in Munich organized by Chamberlain, those demands were met. Nazi troops 
marched into Czechoslovakia and took the Sudetenland. 	
Apr 1945 
Defeat and death 
Getty 
 
Red Army soldiers raise the 
Soviet flag over the Reichstag in 
Berlin on 30 April. 
As Soviet troops closed in on his 
bunker in Berlin, Hitler accepted 
the inevitability of his defeat. He 
set into action his plan to take his 
own life. 
Hours beforehand, he married Eva 
Braun, who had remained by his 
side for 11 years. They were wed 
early on the morning of 29 April. 
The next day, at a little after 3.30 pm, they bit into thin glass vials of cyanide. Hitler then 
shot himself through the head. The man responsible for untold suffering, who had almost 
single-handedly brought the world to the very brink of destruction, was dead. 		
		
Timeline	of	Hitler’s	Life	Date	 Event	April	1889	 				February	1908	 				August	1914	 				June	1919	 				July	1921	 				July	1925	 				January	1935	 				September	1935	 				September	1938	 				April	1945	 						
		
Lesson:	Hitler’s	Rise	to	Power	using	Yertle	the	Turtle	by	Dr.	Suess	Indiana	Standards:	Social	Studies	4.1.16	Identify	different	opinions	in	historical	documents	and	other	information	resources	and	identify	the	central	question	each	narrative	addresses.	Key	Questions/Issues	Addressed:	
• Who	does	this	remind	you	of?		Lesson	Goals/Objectives:	
• Students	will	realize	this	is	an	allegory	to	Hitler’s	rise	to	power	Key	Terms:	
• Allegory	Materials:	
• Yertle	the	Turtle	By	Dr.	Suess	Background	for	lesson	(if	necessary):	
• Hitler’s	rise	to	power			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Discussion	prior	to	the	book	 Ask	questions:	1. How	does	someone	rise	to	power?	2. How	does	someone	keep	his	or	her	power?	3. Do	you	think	someone	has	to	be	mean	to	be	powerful?		Write	the	classes	answers	on	a	large	piece	of	paper.	
You	can	either	ask	these	questions	as	a	whole	group,	as	a	think	pair	share,	as	a	quick-write,	or	as	table	groups.		After	asking	a	question,	the	students	should	be	answering	them	in	whichever	way	you	tell	them.	Read	Yertle	the	Turtle	by	Dr.	Suess	 Explain	that	while	you	are	reading	the	book,	all	of	the	students	are	expected	to	fill	out	a	graphic	
Listen	to	your	explanation	of	the	graphic	organizer.			
		
organizer.		Split	the	class	in	two.		Give	everyone	a	graphic	organizer	and	have	half	the	class	fill	it	out	with	Mack	in	mind	and	have	the	other	half	fill	it	out	with	the	Yertle	group.		They	have	the	same	graphic	organizer,	but	this	way	the	class	as	a	whole	will	have	both	perspectives.		While	reading,	make	sure	that	all	the	students	can	see	the	book.		This	may	mean	walking	around	with	it,	having	everyone	sit	on	the	carpet,	or	show	it	on	the	overhead.		Stop	throughout	the	story	to	make	sure	that	the	students	are	filling	out	their	graphic	organizers.		Depending	on	your	class,	you	may	have	them	stop	and	talk	with	a	partner	to	make	sure	they	are	both	on	the	same	page.	(just	make	sure	they	talk	to	someone	taking	notes	on	the	same	group!)		
														Listen	to	the	story.	Fill	out	graphic	organizer.	
Graphic	Organizer	Reflection	 Tell	everyone	that	filled	out	their	graphic	organizer	on	the	same	person	to	group	up	and	write	it	up	as	a	group.				Once	you	have	one	of	each	graphic	organizer,	show	and	discuss	them	as	a	class.		Look	at	both	sides	and	discuss	why	they	each	
Get	in	groups.		Participate	with	their	group.		Create	one	graphic	organizer	with	information	from	everyone.		Listen.		Participate.		Take	notes.	
		
did	what	they	did.	Final	reflection	 Ask	the	questions	you	started	the	lesson	off	with:	1.	How	does	someone															rise	to	power?	2. How	does	someone	keep	his	or	her	power?	3. Do	you	think	someone	has	to	be	mean	to	be	powerful?		Write	the	new	answers	on	the	same	big	sheets	but	in	a	different	color	marker	than	before.		I	have	also	attached	a	question	page	that	you	can	give	the	students	for	homework	or	you	can	ask	if	you	want	a	longer	discussion.			Talk	about	how	this	book	is	about	Hitler	and	how	Hitler	was	a	man	in	Europe	who	wanted	to	rule	and	take	over	the	world,	until	people	fought	against	him.	
		Participate.		Answer	questions.		Pay	attention.	
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Yertle	the	Turtle	Questions	
“With	great	power	comes	great	responsibility.”		Uncle	Ben	told	this	to	Peter	Parker	in	Spiderman.		What	does	it	mean?							Did	Yertle	use	his	power	responsibly?					Why	do	you	think	all	turtles	obeyed	Yertle	and	made	a	turtle	stack?					Why	would	we	read	this	story	as	an	introduction	to	The	Rise	of	Dictators	and	World	War	II?						What	place	does	“Mack”	have	in	The	Rise	of	Dictators	and	World	War	II?	
 		
		
Lesson:	Margaret	and	H.A.	Rey	(Curious	George)		Indiana	Standards:		Key	Questions/Issues	Addressed:	
• How	did	Margaret	and	H.A.	Rey	survive?	
• Why	did	they	need	to	leave?		Lesson	Goals/Objectives:	
• In	this	lesson	students	will	understand	how	Curious	George	survived	the	Holocaust	Key	Terms:	
• Holocaust		Materials:	
• Curious	George	Book	
• The	book	on	their	escape	Background	for	lesson	(if	necessary):	
• Knowledge	of	Curious	George	
• Nazi’s	
• 			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Read	a	Curious	George	book	 Read	Curious	George	book		Ask	who	likes	it		Tell	them	that	the	authors	of	the	book	are	Jewish	and	were	in	Europe	during	the	Holocaust.			
		
Brainstorm	 As	a	class,	brainstorm	what	the	Rey’s	could	have	 	
		
done	in	order	to	survive—along	with	George	and	the	Man	with	the	Yellow	Hat	Read	the	book	 	 																								 		
		
Lesson:	Introducing	Anne	Frank		Indiana	Standards:	Social	Studies	4.1.16	Identify	different	opinions	in	historical	documents	and	other	information	resources	and	identify	the	central	question	each	narrative	addresses.	Social	Studies	5.1.20	Using	primary	and	secondary	sources	to	examine	an	historical	account	about	an	issue	of	the	time,	reconstruct	the	literal	meaning	of	the	passages	by	identifying	who	was	involved,	what	happened,	where	it	happened,	what	events	led	to	these	developments	and	what	consequences	or	outcomes	followed.			Key	Questions/Issues	Addressed:	
• Who	is	Anne	Frank?	
• Why	is	she	famous?	
• Why	did	she	hide?		Lesson	Goals/Objectives:	
• Students	will	learn	about	Anne	Frank		Key	Terms:	
• Hidden	
• 	Materials:	
• Anne	Frank	and	the	Remembering	Tree	by	Rabbi	Sandy	Sasso,	illustrated	by	Erika	Steiskal	Background	for	lesson	(if	necessary):	
• Hitler’s	Rise	to	power	Why	this	lesson	is	included:	
• Anne	Frank	is	a	well-known	child	that	lived	during	the	Holocaust.		Her	journal	is	relatable	and	the	children’s	book	that	will	be	read	during	it	gives	a	new	perspective.	Points	to	make	to	connect	to	the	Holocaust:	
		
• Anne	Frank	lived	during	the	Holocaust	
• The	reason	she	and	her	family	needed	to	hide	was	because	the	Nazi’s	wanted	to	kill	them.			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Intro	on	Hiding	 Explain	that	there	were	some	people	that	were	lucky	enough	to	find	someone	who	would	hide	them	so	that	Hitler	could	not	find	them.		Explain	that	these	people	were	heroes	and	saved	people’s	lives.	
		
Read	Anne	Frank	and	the	
Remembering	Tree	
This	book	is	about	Anne	Frank	based	on	the	view	of	the	infamous	tree	outside	her	hiding	spot.	
	
Think-Pair-Share	 Discuss	how	Miep	Gies	(the	woman	who	helped	hide	Anne)	saved	her	life.	How	did	she	save	her	life?	Do	you	think	she	was	scared?	Why	do	you	think	she	helped	save	her	life?	
		
									
		
	 Lesson:	Intro	on	Ghettos		Indiana	Standards:		Key	Questions/Issues	Addressed:	
• What	is	a	ghetto?	
• Why	were	people	placed	in	ghettos?		Lesson	Goals/Objectives:	
• Students	will	learn	why	people	where	placed	in	a	ghetto	and	why	they	could	not	leave.	
• Students	will	explore	the	term	“ghetto”	and	learn	the	difference	of	the	word	to	how	it	is	used	in	today’s	society		Key	Terms:	
• Ghetto	
• Jew	
• Venn	Diagram	Materials:	
• Butcher	Paper	Background	for	lesson	(if	necessary):	
• Stereotype	
• 			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Introduce	Venn	Diagram	 On	the	butcher	paper,	make	a	Venn	Diagram.		Then	write	“Ghetto”	over	one	circle	and	ask	students	to	tell	you	everything	they	know	
As	a	class,	help	complete	one	side	of	the	Venn	Diagram		
		
about	what	a	ghetto	is.		Typically	they	will	tell	you	about	modern-day	ghettos—a	place	primarily	with	African	Americans	who	are	below	the	poverty	line.		Ask	questions	to	get	more	information—how	can	they	leave?		Where	in	there	do	they	live?		What	do	the	kids	do	during	school?	Read	a	one-page	article	on	Ghettos	during	WWII	 Hand	out	the	article.		Partner	up	the	students	to	have	them	read	the	article	 Read	Fill	out	the	rest	of	the	Venn	Diagram		 Using	the	information	from	the	article,	fill	out	the	other	side	(labeled	WWII	Ghetto)		As	a	class,	determine	what	is	the	same	and	put	that	in	the	middle	
Help	fill	out	the	Venn	Diagram.		
Mini	reminder	of	One	Side	of	the	Line	Activity		 To	remind	them	of	our	activity	on	differences,	have	all	the	students	stand	up	on	one	side	of	a	line	and	ask	a	few	questions—one	at	a	time.		If	they	answer	yes,	have	the	go	to	the	other	side	of	the	line.	Ex:	Go	to	the	other	side	if	you	have	brown	hair;	go	to	the	other	side	if	you	like	bacon.	
Follow	the	directions	of	the	game		
Quick	Write		 Have	them	think	of	how	it	would	be	to	be	put	into	a	ghetto	and	not	be	able	to	leave.		Give	them	the	prompt:	How	do	you	feel	about	being	forced	to	live	in	the	ghetto?		Have	them	start	their	quick	write	with	“I	was	placed	in	the	
Complete	the	quick	write	in	their	notebook	or	blank	sheet	so	you	can	have	it	turned	in.		
		
ghetto	because_______”	(Have	them	come	up	with	a	reason	so	it	is	more	relatable).																											
		
Lesson:	Artwork	from	the	Ghetto’s		Indiana	Standards:	Social	Studies	4.1.16	Identify	different	opinions	in	historical	documents	and	other	information	resources	and	identify	the	central	question	each	narrative	addresses.	Social	Studies	5.1.20	Using	primary	and	secondary	sources	to	examine	an	historical	account	about	an	issue	of	the	time,	reconstruct	the	literal	meaning	of	the	passages	by	identifying	who	was	involved,	what	happened,	where	it	happened,	what	events	led	to	these	developments	and	what	consequences	or	outcomes	followed.	Fine	Arts	2.1.1	Identify	connections	between	works	of	art	and	artifacts	and	their	culture	of	origin	Fine	Arts	4.5.1	Discover	personal	meaning	in	works	of	art	and	recognize	alternative	responses	of	peers	in	determining	personal	significance	in	forming	convincing	interpretations	Key	Questions/Issues	Addressed:	
• How	did	people	use	artwork	to	help	them	during	the	Holocaust		Lesson	Goals/Objectives:	
• Students	will	learn	the	importance	of	artwork	during	the	Holocaust	Key	Terms:	
• Jew	
• Holocaust	 	
• Poem	
• Music	
• artwork	Materials:	
• Pictures	attached	
• http://apparentlynotderanged.blogspot.com/2011/05/to-little-polish-boy-standing-with-his.html		
• https://www.youtube.com/watch?v=CAO-TCHOd9s			Background	for	lesson	(if	necessary):	
• Writing	poems	
		
Why	this	lesson	is	included:	
• The	ghetto’s	were	the	first	stop	to	the	Final	Solution	(which	we	are	not	talking	about)	
• It	discusses	how	Hitler	segregated	those	that	are	different	Points	to	make	to	connect	to	the	Holocaust:	
• Although	there	are	ghettos	today,	these	ghettos	were	made	specifically	for	Jews	and	other	undesirables	and	they	could	not	get	out,	unlike	today			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Look	at	picture	of	little	Polish	Boy	
Show	the	picture	of	the	little	Polish	Boy	(attached).		Explain	how	this	photo	has	a	boy	sticking	his	tongue	out	at	the	little	boy	who	is	being	taken	out.		The	picture	was	given	to	Hitler	as	a	birthday	present.	
Discuss	what	you	notice		
“To	the	Little	Polish	Boy	Standing	With	His	Arms	Up”	
Read	the	poem	(attached)	that	Peter	Fischl	wrote	in	response	to	the	picture.		Listen	to	him	reading	the	poem	http://apparentlynotderanged.blogspot.com/2011/05/to-little-polish-boy-standing-with-his.html		
Read	and	listen	
The	Last	Butterfly	 Explain	that	this	was	originally	a	poem,	written	by	a	young	boy	named	Pavel	Friedmann	about	how	he	missed	seeing	the	simple	things	such	as	a	butterfly.	Read	the	poem	as	a	class	
Read	together,	discuss	what	not	seeing	a	butterfly	symbolizes		Listen	to	the	song	 After	the	war,	the	poem	was	found	and	the	poem	was	set	to	music.		Listen	to	the	music		https://www.youtube.com/watch?v=CAO-TCHOd9s		
Listen		
Write	your	own	poem	 Tell	the	kids	to	brainstorm	one	simple	thing	they	would	miss,	(to	celebrate	the	little	things	you	don’t	realize	are	so	important)	and	tell	them	to	write	a	short	poem	or	story	using	The	Last	Butterfly	as	a	mentor	text	
Write	their	own	poem	on	a	simple	thing	they	would	miss		
	 	
		
Lesson:	Warsaw	Ghetto	Uprising		Indiana	Standards:	Social	Studies	4.1.16	Identify	different	opinions	in	historical	documents	and	other	information	resources	and	identify	the	central	question	each	narrative	addresses.	Social	Studies	5.1.20	Using	primary	and	secondary	sources	to	examine	an	historical	account	about	an	issue	of	the	time,	reconstruct	the	literal	meaning	of	the	passages	by	identifying	who	was	involved,	what	happened,	where	it	happened,	what	events	led	to	these	developments	and	what	consequences	or	outcomes	followed.		Key	Questions/Issues	Addressed:	
• How	can	you	fight	evil?	
• 		Lesson	Goals/Objectives:	
• Even	when	things	seem	hard,	you	can	still	be	a	hero	Key	Terms:	
• Ghetto	Materials:	
• 1	page	reading	Background	for	lesson	(if	necessary):	
• what	are	ghettos?	Why	this	lesson	is	included:	
• to	show	that	you	can	fight	back	even	when	it	seems	hopeless	
• important	aspect	of	the	Holocaust		Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Brainstorm	what	you	can	do	to	be	a	hero	 First	remind	the	students	what	a	ghetto	is,	then	ask	if	you	are	in	a	ghetto,	what	can	you	do	to	be	a	hero?	
Answer	the	question		
		
Warsaw	Ghetto	Uprising	 Show	where	Warsaw	is	and	explain	that	the	Jews	and	others	in	the	ghetto	decided	to	fight	back.				As	a	Think-Pair-Share,	ask	how	you	think	they	could	fight	back	in	their	position	
With	a	partner,	brainstorm	ways	to	fight	back	
Read	about	the	Uprising	 As	a	class,	read	the	attached	document	on	the	uprising	 Read	as	a	class																						
		
The Warsaw Ghetto Uprising 
 Many	Jews	in	ghettos	across	Eastern	Europe	tried	to	organize	resistance	against	the	Germans	and	to	arm	themselves	with	smuggled	and	homemade	weapons.	Between	1941	and	1943,	underground	resistance	movements	formed	in	about	100	Jewish	groups.	The	most	famous	attempt	by	Jews	to	resist	the	Germans	in	armed	fighting	occurred	in	the	Warsaw	ghetto.		In	the	summer	of	1942,	about	300,000	Jews	were	deported	from	Warsaw	to	Treblinka.	When	reports	of	mass	murder	in	the	killing	center	leaked	back	to	the	Warsaw	ghetto,	a	surviving	group	of	mostly	young	people	formed	an	organization	called	the	Z.O.B.	(for	the	Polish	name,	Zydowska	Organizacja	Bojowa,	which	means	Jewish	Fighting	Organization).	The	Z.O.B.,	led	by	23-year-old	Mordecai	Anielewicz,	issued	a	proclamation	calling	for	the	Jewish	people	to	resist	going	to	the	railroad	cars.	In	January	1943,	Warsaw	ghetto	fighters	fired	upon	German	troops	as	they	tried	to	round	up	another	group	of	ghetto	inhabitants	for	deportation.	Fighters	used	a	small	supply	of	weapons	that	had	been	smuggled	into	the	ghetto.	After	a	few	days,	the	troops	retreated.	This	small	victory	inspired	the	ghetto	fighters	to	prepare	for	future	resistance.		On	April	19,	1943,	the	Warsaw	ghetto	uprising	began	after	German	troops	and	police	entered	the	ghetto	to	deport	its	surviving	inhabitants.	Seven	hundred	and	fifty	fighters	fought	the	heavily	armed	and	well-trained	Germans.	The	ghetto	fighters	were	able	to	hold	out	for	nearly	a	month,	but	on	May	16,	1943,	the	revolt	ended.	The	Germans	had	slowly	crushed	the	resistance.		
		
Lesson:	Becoming	A	Hero		Indiana	Standards:	Social	Studies	4.2.7	Use	a	variety	of	resources	to	take	a	position	or	recommend	a	course	of	action	on	a	public	issue	relating	to	Indiana’s	past	or	present.	Social	Studies	5.2.10	Use	a	variety	of	information	resources	to	identify	and	evaluate	contemporary	issues	that	involve	civic	responsibility,	individual	rights	and	a	common	good.	Key	Questions/Issues	Addressed:	
• How	can	you	help	others?		Lesson	Goals/Objectives:	
• Students	will	learn	that	they	can	help	others	Key	Terms:	
• Hero	Materials:	
• 	Background	for	lesson	(if	necessary):	
• The	unit	on	the	Holocaust	and	how	everyone	can	be	a	hero	Why	this	lesson	is	included:	
• It	is	great	to	learn	about	the	Holocaust,	but	then	you	need	to	do	something	about	it			Activity	 What	the	Teacher	is	doing	 What	the	students	are	doing	Look	at	the	quote	 Read	the	quote	“To	the	world	you	may	be	one	person,	but	to	one	person	you	may	be	the	world”	(Bill	Wilson)	and	ask	the	class	what	this	means	
Discuss	the	quote		
		
Class	Project	 Now	that	we	have	learned	about	heroes,	we	will	all	become	one.		We	need	to	brainstorm	on	at	least	one	class	project	to	help	others	in	need.		It	has	to	be	a	doable	project,	but	can	help	someone	in	the	school	or	in	the	world.	
Brainstorm	
Timeline	for	doing	the	project	 Create	a	timeline	and	assign	tasks	for	completing	the	project	 Partake	in	the	project.																						
		
	 Lesson:	Literature	Circles		Indiana	Standards:				This	in	an	ongoing	lesson	that	should	be	started	right	after	learning	about	the	history	of	Hitler’s	rise	to	power.		You	should	split	the	class	into	groups	of	4-5	people	based	on	their	experience	and	social-emotional	level	of	the	Holocaust.		Once	the	groups	are	created,	give	each	group	a	choice	of	3	books	for	the	literature	circle.				
	
It's	1942.	Thirteen-year-old	Korinna	Rehme	is	an	active	member	of	her	local	Jungmadel,	a	Nazi	youth	group,	along	with	many	of	her	friends.	She	believes	that	Hitler	is	helping	Germany	by	instituting	a	program	to	deal	with	what	he	calls	the	"Jewish	problem,"	a	program	that	she	witnesses	as	her	Jewish	neighbors	are	attacked	and	taken	from	their	homes.	Korinna's	parents,	however,	are	members	of	a	secret	underground	group	providing	a	means	of	escape	to	the	Jews	of	their	city.	Korinna	is	shocked	to	discover	that	they	are	hiding	a	refugee	family	behind	the	wall	of	her	bedroom.	But	as	she	comes	to	know	the	family,	her	sympathies	begin	to	turn.	When	someone	tips	off	the	Gestapo,	loyalties	are	put	to	the	test	and	Korinna	must	decide	what	she	really	believes	and	whom	she	really	trusts.	Filled	with	adventure,	Behind	the	Bedroom	Wall	helps	readers	understand	the	forces	that	drove	so	many	to	turn	on	their	neighbors	and	the	courage	that	allowed	some	to	resist.	
		
	
As	the	German	troops	begin	their	campaign	to	"relocate"	all	the	Jews	of	Denmark,	Annemarie	Johansen’s	family	takes	in	Annemarie’s	best	friend,	Ellen	Rosen,	and	conceals	her	as	part	of	the	family.	Through	the	eyes	of	ten-year-old	Annemarie,	we	watch	as	the	Danish	Resistance	smuggles	almost	the	entire	Jewish	population	of	Denmark,	nearly	seven	thousand	people,	across	the	sea	to	Sweden.	The	heroism	of	an	entire	nation	reminds	us	that	there	was	pride	and	human	decency	in	the	world	even	during	a	time	of	terror	and	war. 	
	
In	this	gentle,	poetic	young	graphic	novel,	Dounia,	a	grandmother,	tells	her	granddaughter	the	story	even	her	son	has	never	heard:	how,	as	a	young	Jewish	girl	in	Paris,	she	was	hidden	away	from	the	Nazis	by	a	series	of	neighbors	and	friends	who	risked	their	lives	to	keep	her	alive	when	her	parents	had	been	taken	to	concentration	camps.		
Hidden	ends	on	a	tender	note,	with	Dounia	and	her	mother	rediscovering	each	other	as	World	War	II	ends	.	.	.	and	a	young	girl	in	present-day	France	becoming	closer	to	her	grandmother,	who	can	finally,	after	all	those	years,	tell	her	story.	With	words	by	Loïc	Dauvillier	and	art	by	Marc	Lizano	and	Greg	Salsedo,	this	picture	book-style	comic	for	young	readers	is	a	touching	read.		
	
A	Newbery	Honor	Book	author	has	written	a	powerful	and	gripping	novel	about	a	youth	in	Nazi	Germany	who	tells	the	truth	about	Hitler		Bartoletti	has	taken	one	episode	from	her	Newbery	Honor	Book,	HITLER	YOUTH,	and	fleshed	it	out	into	thought-provoking	novel.	When	16-year-old	Helmut	Hubner	listens	to	the	BBC	news	on	an	illegal	short-wave	radio,	he	quickly	discovers	Germany	is	lying	to	the	people.	But	when	he	tries	to	expose	the	truth	with	leaflets,	he's	tried	for	treason.	Sentenced	to	death	and	waiting	in	a	jail	cell,	Helmut's	story	emerges	in	a	series	of	flashbacks	that	show	his	growth	from	a	naive	child	caught	up	in	the	patriotism	of	the	times	,	to	a	sensitive	and	mature	young	man	who	thinks	for	himself.	
		
	
It	is	the	story	of	the	changes	in	the	relationship	of	two	very	close	girlfriends,	one	Jewish	and	one	not,	living	in	Nazi	Germany.	The	story	shows	the	propaganda	that	infiltrated	the	schools	and	the	impact	on	the	children.	Kristallnacht,	"night	of	the	broken	glass"	is	also	described.	
	
This	is	the	story	of	a	young	Jewish	girl,	Miriam,	who	is	sent	to	live	with	a	non-Jewish	family	in	the	countryside	of	Holland.	She	needs	to	hide	in	a	cupboard	with	lilies	painted	on	it	to	be	safe	from	the	Nazi	soldiers.	
For	struggling	or	apprehensive	readers,	you	can	have	them	read	one	picture	book	a	week:	
	
	 		
	
Told	in	a	child's	voice,	this	story	of	a	young	German-Jewish	girl	who,	in	1939,	is	carried	to	a	new,	safe	life	in	a	foreign	country	transcends	time	and	offers	an	immediate,	intimate	glimpse	into	a	world	on	the	brink	of	war.		The	dramatic	story	of	neighbors	in	a	small	Danish	fishing	village	who,	during	the	Holocaust,	shelter	a	Jewish	family	waiting	to	be	ferried	to	safety	in	Sweden.	It	is	1943	in	Nazi-occupied	Denmark.	Anett	and	her	parents	are	hiding	a	Jewish	woman	and	her	son,	Carl,	in	their	cellar	until	a	fishing	boat	can	take	them	across	the	sound	to	neutral	Sweden.	The	soldiers	patrolling	their	street	are	growing	suspicious,	so	Carl	and	his	mama	must	make	their	way	to	the	harbor	despite	a	cloudy	sky	with	no	moon	to	guide	them.	Worried	about	their	safety,	Anett	devises	a	clever	and	unusual	plan	for	their	safe	passage	to	the	harbor.	Based	on	a	true	story.		A	few	brave	souls	in	a	Nazi	camp	are	determined	to	gather	nine	spoons	to	make	a	menorah	for	Chanukah.		In	the	middle	of	the	night,	children	wonder	about	
		
	
	
the	strange	comings	and	goings	they	witness	in	their	apartment	building.	Why	the	mysterious	knocks	and	whispered	exchanges?	Why	do	they	never	see	some	of	their	neighbors	again?	Told	with	brevity	and	illustrated	with	subdued	colors,	this	books	encapsulates	the	uncertainty	and	intensity	of	the	times.		When	the	citizens	of	Warsaw	hear	that	the	Germans	have	learned	of	a	plot	to	smuggle	Jews	through	the	train	depot,	an	unlikely	plot	is	hatched.	The	citizens,	most	of	them	children,	gather	all	of	the	city's	stray	cats	and	bundle	them	in	large	sacks.	These	cats	are	later	released	at	the	station,	confounding	the	Nazi	dogs	that	were	brought	in	to	sniff	out	the	Jews.	I	was	shocked	to	read	the	final	page	and	discover	that	this	event	actually	occurred!	Students	are	amazed	to	learn	that	kids	their	age	could	act	with	such	bravery	in	such	a	desperate	time.		Monique	awakens	one	night	and	imagines	that	she	sees	a	ghost	in	her	room.	She	later	discovers	that	the	ghost	is	actually	a	young	Jewish	girl,	being	hidden	from	the	Nazis	who	occupy	the	French	town.	Although	the	symbol	of	a	butterfly	as	freedom	may	seem	too	familiar	to	adults,	students	will	enjoy	identifying	and	discussing	the	metaphorical	meaning	of	the	book's	title.	This	book,	too,	is	based	upon	actual	events,	this	time	involving	relatives	of	the	author.		When	Denmark	is	occupied	by	the	Nazis,	King	Christian	X	is	allowed	to	remain	in	office,	and	he	faithfully	rides,	unguarded,	through	the	streets	of	Copenhagen	each	day,	greeting	his	subjects.	When	this	popular	king	learns	that	the	Nazis	plan	to	force	Danish	Jews	to	wear	stars,	the	king	enlists	his	tailor	to	sew	a	Star	of	David	on	his	tunic.	The	following	day	the	king,	who	is	not	Jewish,	proudly	wears	the	star	as	he	takes	his	morning	ride.	His	subjects,	inspired	by	this	act	of	bravery	and	resistance,	follow	his	example.	Unfortunately,	the	author	explains	at	the	book's	end,	this	story	did	not,	in	fact,	happen	in	this	way.	But,	she	asks,	what	if	it	had?	
		
What	if	the	king	had	summoned	the	courage	to	do	this?	And	what	if	everyone	in	the	world,	when	facing	unfairness	and	prejudice,	were	brave	enough	to	stand	up	for	what	is	right?	
	
Based	on	the	gripping	real-life	story	of	the	author,	this	poignant,	suspenseful	middle-grade	novel	has	been	a	favorite	for	over	forty	years.	Perfect	for	Holocaust	Remembrance	Month.		Anna	is	not	sure	who	Hitler	is,	but	she	sees	his	face	on	posters	all	over	Berlin.	Then	one	morning,	Anna	and	her	brother	awake	to	find	her	father	gone!	Her	mother	explains	that	their	father	has	had	to	leave	and	soon	they	will	secretly	join	him.	Anna	just	doesn't	understand.	Why	do	their	parents	keep	insisting	that	Germany	is	no	longer	safe	for	Jews	like	them?		Because	of	Hitler,	Anna	must	leave	everything	behind.	
	
The	magic	tree	house	has	taken	Jack	and	Annie	back	in	time	to	England	in	1944.	England	is	fighting	for	its	life	in	World	War	II.	Before	long,	Jack	and	Annie	find	themselves	parachuting	into	Normandy,	France,	behind	enemy	lines.	The	date	is	June	5.	Will	the	brave	brother	and	sister	team	be	able	to	make	a	difference	during	one	of	the	darkest	times	in	history?	They	don’t	know,	but	they	have	to	try!		In	Danger	in	the	Darkest	Hour,	Mary	Pope	Osborne	introduces	readers	to	a	vitally	important	historical	subject.										
		
Other	books	to	read		Picture	Books:	
My	Secret	Camera	by	Frank	Dabba	Smith,	Photographs	by	Mendel	Grossman:	In	1940	as	Nazi	troops	rolled	across	Europe,	countless	Jewish	families	were	forced	from	their	homes	into	isolated	ghettos,	labor	and	concentration	camps.	In	the	Lodz	Ghetto	in	Poland,	Mendel	Grossman	refused	to	surrender	to	the	suffering	around	him,	secretly	taking	thousands	of	heartrending	photographs	documenting	the	hardship	and	the	struggle	for	survival	woven	through	the	daily	lives	of	the	people	imprisoned	with	him.	Someday,	he	hoped,	the	world	would	learn	the	truth.	My	
Secret	Camera	is	his	legacy.	•An	important	historical	record	of	life	during	the	Holocaust		
The Terrible Things: An Allegory of the Holocaust by Eve Bunting; 
illustrated by Stephen Gammell. Copyright. 1980 (originally published by 
Harper & Row). Copyright, 1993. The Jewish Publication Society: 
Philadelphia. 
Brief synopsis: (F) 
This allegory is probably the most widely used picture book to introduce 
children to the Holocaust. It is the tale of animals living in the forest peacefully 
until the "Terrible Things" come. Each group of animals is taken away one by 
one by these "Terrible Things", who represent the Nazis. None of the remaining 
animals speak up for the victims, and even begin to rationalize about their 
demise. It is truly a story about speaking up for what is right, and not to be a 
bystander.  	
Nine Spoons: A Chanukah Story by Marci Stillerman; illustrated by Pesach 
Gerber. Copyright, 1998. Hachai Publishing: New York. 
Brief synopsis: (NF) 
This story takes place during Chanukah when a grandmother shares with her 
grandchildren her true story about a Chanukah celebration in a Nazi slave labor 
camp. The tale revolves around the gathering of nine spoons from different 
prisoners to make a menorah for the holidays, and how the prisoners lit the 
menorah each night of Chanukah. One of the Holocaust survivors actually kept 
this menorah and brought it with her to America after the war.  
		Read-Aloud	Chapter	Books:	The	Diary	of	a	Young	Girl:	Anne	Frank	
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